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FOREWORD

This Training and Awareness-Raising Manual, developed as part of the ACT-INCLUSIVE project
(“Actors of Change Towards Inclusive Education”), presents, in nine chapters, the essential aspects
of disability and inclusive education. It is intended to be, above all, a useful resource for training
and/or awareness-raising efforts of all the agents of the educational community, with a clear and
direct language.

This Manual covers content ranging from concepts, models and classifications of disability, to the
right to inclusive education, leisure, sport and recreational activities, including documents and
milestones that have been decisive in paving the way for the inclusion of students with disabilities in
education and in society in general (the Conventions on the Rights of the Child and Persons with
Disabilities, the Salamanca Statement, the Sustainable Development Goals or the European Union
Programs).

The content of each of the nine chapters is not intended to be exhaustive, but rather to serve as an
initial guide towards a deeper understanding of each topic. The basic concepts are briefly
developed, followed by a summary of the key ideas (“Wrap-Up”), accompanied by a fact or curiosity
(“Did you know that...?”) that may arouse interest in continuing to expand the information
presented.

Precisely for this purpose, a bibliography is also included at the end of this Manual with links to the
references mentioned, in addition to others that we recommend you consult.

We hope that this Training and Awareness-Raising Manual, together with other materials, resources
and activities of the ACT-INCLUSIVE project, will contribute significantly to the understanding of the
importance and contributions of educational inclusion of students with disabilities.

This Training and Awareness-Raising Manual was developed as part of the Erasmus+ project "ACT-
INCLUSIVE" (Grant Agreement: 101133888). The project aims to raise awareness about inclusive education and
empower students with disabilities. By identifying and promoting innovative best practices, the project seeks to
foster inclusive education and develop guidelines for games that encourage inclusion in the non-formal
education sector.

The project is a collaborative effort involving the following organizations: The Galician Confederation of
persons with disabilities COGAMI (Spain); ETA National Association (Hungary); Center VAL (Slovenia); CARDET
(Cyprus); L'ADAPT (France); European Association of Service Providers for Persons with Disabilities (Belgium).

We hope this Training and Awareness-Raising Manual inspires you to support inclusive education and
embrace diversity in all learning environments.

This work is licensed under CC BY-NC-ND 4.0.
To view a copy of this license, visit:

Link:


https://easpd.eu/project-detail/act-inclusive-raising-awareness-on-inclusive-education-and-empowering-students-with-disabilities/
https://creativecommons.org/licenses/by-nc-nd/4.0/
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GLOSSARY OF ACRONYMS, TERMS AND DEFINITIONS

AAC: This acronym stands for “Augmentative and Alternative Communication”. AAC consists of a
series of strategies aimed at facilitating communication for people with speech difficulties in
the most effective way and in as many situations as possible. AAC ranges from simple
gestures (such as a thumbs-up to express agreement or waving a hand in greeting) to more
complex systems (character or picture boards, computer programs).

Ability: It is the competence that a person has to perform a task or action, usually measured in a
standardized and/or uniform environment or context.

Accessibility: It is a quality that refers to the ease with which any person, regardless of whether or
not they have limitations in communication, comprehension or mobility, can access an
object, service or place.

Autonomy: It is the capacity that a person has to make decisions in relation to her/his own life and
to carry out independently, as far as possible, activities of daily living. In addition to freedom
in decision-making and individual independence, autonomy has a relational dimension (a
person's decisions and actions are linked to her/his environment and the people in it).

Awareness: It is a process whose actions are aimed at raising social consciousness about one or
several important issues, so that a higher level of empathy and understanding is generated
in relation to them, helping to eliminate myths and prejudices that may exist.

Barrier: It is any obstacle that hinders or prevents the full and equal participation of a person with
respect to the rest of society. Barriers can be of many different types (physical, social,
communicative, attitudinal, cognitive, social, political, digital, etc.), and can affect the
person both by their presence (inaccessible physical environment, negative attitude of the
population) and by their absence (lack of appropriate assistive technologies).

Braille: It is a reading and writing system commonly used by people who are blind or visually
impaired. It consists of a series of raised dots, organized in cells formed by three rows and
two columns, whose combinations represent alphanumeric characters, as well as other signs
and symbols.

Care: It refers to support and actions aimed at guaranteeing a person's health, well-being and quality
of life. Its typology is broad and diverse, covering aspects such as physical assistance in basic
tasks (food, clothing, transfers), medical care, social and emotional support and education.

CRC: This acronym stands for the “Convention on the Rights of the Child”, an international treaty
signed by the United Nations in 1989 and in force since 1990, which states that children
have the same rights as adults and that, as human beings who have not yet reached full
physical and mental development, they should enjoy special protection.

CRPD: This acronym stands for the “Convention on the Rights of Persons with Disabilities”, an
international human rights instrument adopted by the United Nations in 2006, and in force
since 2008, for the protection of the dignity and rights of persons with disabilities,
promoting and guaranteeing their full equality under the law.
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Deinstitutionalization: This is the process aimed at transferring people placed in specific institutions
for groups with specific characteristics (educational centers, employment centers,
residences) to more inclusive environments and communities and, whenever possible, to
ordinary centers. Deinstitutionalization aims to promote autonomy, social inclusion and
freedom of choice.

Dependency: This is the situation in which a person needs support, assistance or significant aids to
carry out basic activities of daily living. Although dependency and disability sometimes
converge in the same person, they should not be confused. Dependency focuses on
situations in which the person needs assistance, but not all people with disabilities are
dependent.

Difficulty: It is any type of problem that a person may experience in the performance of some task or
activity, limiting or affecting her/his ability to perform it, as well as to participate fully in
society.

Disability: This is a situation resulting from the interaction of a person with her/his environment,
which limits her/his full and effective social participation and may be due to health-related
conditions, personal, social or environmental factors, among others.

Discrimination: It is a situation due to the making of distinctions, restrictions or exclusions for the
purpose of limiting, preventing or nullifying any right or fundamental freedom of the
individual in any field (social life, education, employment, services, etc.). Discrimination can
be direct (when it is acted upon by causing harm to the individual) or indirect (when
actions or measures are taken that, without necessarily being harmful in themselves, cause
a disproportionate impact on a person's rights and freedoms).

Disease: These are alterations in one or more body functions or structures of the person, which may
result in limitations in their bodily, personal or social functioning.

Disorder: It is a significant disturbance in a person's behavior, cognition or emotion regulation.
Usually, disorders bring together sets of conditions, of which the person may possess one or
several (e.g., anxiety or depression are part of mental disorders).

Diversity: This term refers to the variety and plurality of people with different types of personal,
social, cultural, etc. characteristics, as well as their representation in specific environments
(educational, labor, etc.).

EACEA: This acronym stands for the “European Education and Culture Executive Agency”, an
executive agency of the European Union, in charge of the European Commission's funding
programs for activities related to culture, education, sport, youth or citizenship, among
others.

EASNIE: This acronym stands for the “European Agency for Special Needs and Inclusive Education”,
an independent organization that aims to improve educational policies and practices for
students with specific educational support needs, acting as a collaborative platform among
its members.

Easy Reading: It is a methodology created to make the design and writing of documents more
accessible and easily understood by people with reading comprehension difficulties, and is
also useful for people with learning difficulties, the elderly or people with intellectual
disabilities.
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Educational community: It is a group of people and institutions with influence and participation in
the educational process. These people can participate and influence directly (students,
parents/tutors, teachers, administrative personnel, educational centers, administrations),
but also considered as part of the educational community are those people who, indirectly,
can be affected by the educational process (neighborhoods of educational centers, alumni
organizations, NGOs and companies, research centers and universities).

project website

Environment: This refers to the set of physical, social and/or cultural conditions that influence
learning and participation in the educational process on behalf of the student body. Thus,
the environment ranges from issues related to the physical infrastructure of learning
centers and their proximities (such as accessibility) to the attitudes and educational
practices of the various educational agents.

Equality: It is the situation in which students are guaranteed the same opportunities, regardless of

their personal characteristics, for access to quality education and full participation in the
educational process.

EU: This acronym stands for “European Union”.

Functioning: It is the relationship or interaction between a person's health condition and her/his
contextual factors (personal and environmental factors). This relationship is complex and
dynamic, and its outcomes are not always predictable. Interventions made on one element
may modify one or more of the others. Thus, two people with the same level of functioning
may have different health conditions. This concept includes both body functions and
structures, as well as activities and participation.

ICD: This acronym stands for the “International Classification of Diseases”, also known as the
“International Statistical Classification of Diseases and Related Health Problems”. It consists
of an official list of diseases elaborated by the World Health Organization, classifying them
according to signs, symptoms, social circumstances and external causes of the person.

ICF: This acronym stands for the “International Classification of Functioning, Disability and Health”,
promoted by the World Health Organization and approved in 2001, which classifies and
codifies disability as the result of interaction encompassing impairments, activity limitations
and participation restrictions. It replaces the previous “International Classification of
Impairments, Disabilities and Handicaps” (ICIDH), created in 1980.

ICF-CY: This acronym stands for the “International Classification of Functioning, Disability and Health
for Children and Youth,” an ICF-derived classification that describes the functioning of
children and youth ages 0-18 with greater detail and broader starting points, new codes and

content, modified inclusion and exclusion criteria, and greater emphasis on developmental
aspects.

Impairment: It is the decrease, reduction or loss of function of a part of an organ, body or system.
Impairments can be physiological, psychological or anatomical, and are usually associated
with organic or medical conditions (loss of vision or speech, developmental or learning

disorders, etc.), although they do not necessarily imply the existence of a disease or
disorder.
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Inclusion: It is the set of procedures that seeks to ensure that, regardless of their capabilities, all
people can participate in all aspects of life with the same opportunities, promoting their
participation and implementing practices and policies aimed at achieving this objective.

Inclusive education: It is an educational model based on the idea that each person has unique
characteristics, abilities, learning needs and interests and that, in order to address this
diversity regardless of factors such as gender, ethnic origin, economic status or sexual
orientation, educational systems must be designed to promote the full and effective
participation of all students by providing them with the same opportunities, under principles
of quality, freedom and universality.

Intersectionality: This is the confluence of two or more factors or dimensions in the same person,
whereby the latter may experience greater degrees and forms of combined oppression and
discrimination, due to their interaction (for example, a woman with a disability may suffer
discrimination because she is a woman, which may be aggravated by her disability, increased
exponentially if she also belongs to an ethnic minority, if she is a minor, if she comes from an
unfavorable social context, etc.).

Participation: It is the act by which a person engages in a life situation, and it represents society's
perspective on the functioning.

Pathology: It is a medical condition that may limit a person's activity or contribute to an impairment.
Unlike disability, which is the result of a person's interaction with her/his environment, a
pathology only indicates the existence of a specific medical condition in the person.

Prejudice: It is an opinion or attitude of a negative nature that a person or group of people form
about another/s, without the existence of direct experience or adequate knowledge.
Prejudices, which can lead to discriminatory attitudes and social exclusion, are usually based
on false beliefs and stereotypes.

SEN: This acronym stands for “Special Educational Needs”, a concept that refers to the set of
conditions for which a person requires educational attention different from the ordinary in
order to have the same learning and development opportunities as the rest of the student
body, while promoting inclusive education. Special Educational Needs are not necessarily
related to disability, as they often arise from various disorders, learning difficulties or other
reasons.

SDG: This acronym stands for “Sustainable Development Goals”, a set of 17 interrelated goals with
the purpose of addressing the most urgent global issues, such as quality education,
reduction of inequalities or peace and justice. They were adopted by the United Nations in
2015.

Sign Language: It is a communication system based on the use of hands, facial expressions, body
movement and spaces. It is mostly used by people who are deaf or hearing impaired, as well
as by people who act as interpreters. Sign Language is not universal, and its characteristics
vary according to cultural, regional and linguistic aspects.

Stigmatization: It is a process by which a person or group of people marginalize and/or socially
exclude others, qualifying them as different or inferior based on negative perceptions,
stereotypes and prejudices.
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Syndrome: These are a series of physical, mental and/or behavioral signs and symptoms that, when
present together, may result in a specific medical condition in the individual. Syndromes
may be acquired or present from birth.

UD: This acronym stands for “Universal Design”, an approach born in the field of design, which
promotes the creation of products, environments and services that, without the need for
adaptations or new designs, are accessible and usable by the greatest number of people
possible, considering human diversity and inclusion from the outset.

UDL: This acronym stands for “Universal Design for Learning”, an approach specific to the field of
education and derived from Universal Design. Universal Design for Learning aims to create
inclusive and accessible learning environments for all students, regardless of circumstances
such as abilities, contexts or learning styles. With the application of this approach, equal
opportunities are promoted among students through the elimination of barriers in the
educational process.

UN: This acronym stands for “United Nations”.

UNESCO: This acronym stands for the “United Nations Educational, Scientific and Cultural
Organization”, a United Nations agency founded in 1945 with the aim of contributing to
peace and security in the world through education, science, culture and communication.

Well-being: It is a state characterized by the satisfaction and quality of life of a person, group of
people or society. This state comprises multiple dimensions, ranging from health and social
relations to economic stability or social participation. Well-being is therefore not only
related to the absence of disease, but also to inclusive education, an accessible
environment or full access to the environment and services.

WHO: This acronym stands for “World Health Organization”, a United Nations agency founded in
1948 and dedicated to prevention, promotion and global health intervention.

10
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1. CONCEPTS OF DISABILITY

In 2006, the United Nations adopted the Convention on the Rights of Persons with Disabilities
(CRPD). Its purpose is “to promote, protect and ensure the full and equal enjoyment of all human
rights and fundamental freedoms by all persons with disabilities, and to promote respect for their

71

inherent dignity™.
According to Article 1 of the Convention:

“Persons with disabilities include those who have long-term physical, mental, intellectual
or sensory impairments which in interaction with various barriers may hinder their full and
effective participation in society on an equal basis with others”.

On the other hand, the World Health Organization (WHO) states that disability:

“Results from the interaction between health conditions and/or impairments that a person
experiences, such as dementia, blindness or spinal cord injury, and a range of contextual
factors related to different environmental and personal factors including societal attitudes,
access to infrastructure, discriminatory policies, age, and gender”.

Therefore, according to the WHO, disability "is part of being human and integral to the human
experience', but it should not be understood simply as an impairment or a condition of the person,
but as what happens when these interact with other conditions in the environment.

“Persons with disabilities are part of human diversity, and although often referred to as a
single population, they are a very diverse group of people”.

WRAP-UP
Disabilities ARE: Disabilities ARE NOT:
A result of the Short-term

interaction between the
conditions of the persons
and those of their
environments.

4 health
Part of human diversity. conditions themselves.

1 United Nations. (2006). Convention on the Rights of Persons with Disabilities. Article 1. Retrieved from
https://www.un.org/disabilities/documents/convention/convoptprot-e.pdf.

2 World Health Organization. (2022). Global report on health equity for persons with disabilities (p. 2).
Retrieved from https://iris.who.int/bitstream/handle/10665/364833/9789240063624-eng.pdf?sequence=1.

impairments or health
conditions.

The impairments or

11
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Did you know that...?

The WHO concept of disability is based on the
International Classification of Functioning,
Disability and Health (ICF), published in 2001,
and was the first document to set a new
understanding of disability, based on the

biopsychosocial model, and defining disability
not only by the underlying health condition
or impairment of a person, but also by the
fundamental effect of their environment.

12
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2. DISABILITY MODELS

Disability models provide definitions of disability over time. These models3:

Are based on perceived needs.

Guide policy formulation and implementation.

Are not value-neutral.

Determine which academic disciplines study and learn about people with disabilities.
Shape the self-identity of people with disabilities.

Can cause prejudice and discrimination.

2.1. THE MORAL MODEL

It is the oldest one. In this model, disability was associated with beliefs, and was seen as a
punishment for a sin committed by the person with a disability or her/his family.

2.2. THE MEDICAL MODEL

As in the Moral model, the Medical model reduces disability to an individual problem, focusing on
pathology, and with a certain degree of stigmatization. This model persists today in many areas.

2.3. THE SOCIAL-RIGHTS MODEL

In contrast to the previous models, the Social model focuses on the active participation of people
with disabilities in social life and presents disability as a social construct. It is not the person who
has or does not have a disability, but it is the environment that creates a disability in the person. This
model evolved into a Social-Rights-based model, in which the person with a disability is seen as a
member of society who has the right to fair access to employment, education and leisure.

WRAP-UP

Disability models are stages in the development of the concept of disability. Historically, disability
has evolved from a phenomenon conditioned by beliefs to a health problem, until finally
becoming an integrated set of social, cultural, economic, identity and rights conditions. But it is
very important to bear in mind that all these models persist, to a greater or lesser extent, in our
society. Today, criticism of the models of disability described above has led to new models in the
scientific literature.

3 Smart, J. F. (2003). Models of disability: The juxtaposition of biology and social construction. In T. F. Riggar &
D. R. Maki (Eds.), Handbook of Rehabilitation Counseling (pp. 25-49). Springer.

13
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Did you know that...?

The Moral, Medical and Social-Rights models are the
most common models of disability, but there are
others, such as: the Charity model (in which disability is
victimized), the Identity model (which associates
disability with belonging, what a person has in common
and what differentiates them from others), the Cultural
model (which considers notions of disability and non-

disability in specific cultural contexts), the Limits model
(which states that everyone has limitations in their
lives, and that these change, increasing or decreasing,
being common to all humans) or the Eco-Bio-Psycho-
Social model (which integrates disability with various
factors such as gender, age, cultural heritage or
economic status).
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3. DISABILITY CLASSIFICATIONS

As mentioned in Chapter 1, disability should no longer be understood as a consequence of a
disease or as a circumstance of the person, but as the interaction between the health conditions
of the person, personal factors and environmental factors. Therefore, classifications of disability
based on the Medical model (physical, organic, sensory, mental, intellectual, multiple disabilities,
etc.) do not offer a complete perspective on the relationship between the person and his or her
environment, and are not always valid for considering whether or not a person has a disability.

3.1. THE WHO FAMILY OF INTERNATIONAL CLASSIFICATIONS

To resolve this situation, the World Health Organization (WHO) has established three classifications*:

International Classification of Diseases (ICD): Focuses on disorders, their etiology,
manifestation, diagnostic criteria and functional properties.

International Classification of Functioning, Disability and Health (ICF): Focuses
on functioning and disability, and on environmental and personal factors.

International Classification of Health Interventions (ICHI): Focuses on the objectives,
actions and resources of health interventions.

The fact that WHO has developed three different classifications is because disorders, disability and
interventions must be considered separately. People with the same disability may have different
disorders, and people with similar disorders may have different disabilities. Similarly, the
interventions that people with the same disability or disorder may need could also differ.

Thus, of these three classifications, the one that is most appropriate for the purpose of this Manual
is the International Classification of Functioning, Disability and Health (ICF). This Classification
provides definitions of the components of daily-life functioning and disability, but does not
dictate who does or does not have a disability. The decision about who may or may not be
considered a person with a disability will depend on the specific purpose.

Let's look at an example:

Two persons “A” and “B” have been diagnosed with Down Syndrome.
“A” is an adult and autonomous person, who has a job and receives a
monthly salary for his work. “B” is a child abandoned by her/his family
after birth. If the specific purpose is to seek support services or financial

A
A @ benefits, “B” would be eligible for that purpose, while A would probably
/ ‘ not, since criteria could be applied that simply take into account the
/ social risks or life difficulties in which each person finds her/himself.

However, let's consider that the purpose is the judicial application of an
anti-discrimination law; in this case, despite the fact that “A” is an
autonomous person who can make decisions about his own life and “B”
is not, the consideration of person with disability should be much
broader, so as to protect both “A” and “B”, since both can suffer
discrimination cases because they are persons with Down Syndrome.

4 Wprld Health Organization. (2021). WHO Family of International Classifications (p. 14). Retrieved from

https://www.who.int/standards/classifications.
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3.1.1. International Classification of Functioning, Disability and Health (ICF)

The ICF is structured in two main parts. The first part is dedicated to Functioning and Disability, and
the second to Contextual Factors. Each of these parts, in turn, contains two components: that of
Body Functions and Structures (in terms of Functioning and Disability) and that of Environmental and
Personal Factors (as Contextual Factors).

Thus, this classification gives greater weight to functioning and disability as health-related
components of well-being, but also takes into account contextual factors, i.e., both those that
affect the person internally and those that affect the person externally, to describe functioning in
specific life situations.

There is a visual model that allows to understand, in a simpler way, how all the components of the
ICF are related and interact:

Health Condition

|
' ' '

Body Functions

and Structures Activities
l | I

Environmental Factors Personal Factors

Participation

Source: WHO (2001). International Classification of Functioning, Disability and Health (p. 18).

Body Functions are all functions, both physiological and psychological, related to the body. Body
Structures are the parts that constitute the anatomy, such as limbs, organs and other components.
Activity refers to the execution of an action or task by a person. Participation refers to involvement
in some life situation. Environmental Factors are those that shape the physical, social and attitudinal
environment in which people live and develop. Personal Factors include age, gender, lifestyle and
motivations, among others. Every component has its role in describing the overall health condition.

In 2007, and on the same basis as this classification, the WHO created a specific derivation of it for
children and young people, known as the 'International Classification of Functioning, Disability and
Health: Children and Youth version' (ICF-CY).

When using the ICF as a disability classification tool, it is first necessary to code information on each
of these categories individually. This coding process requires specialized knowledge, as well as
appropriate sources of information and assessment tools.
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There are schools® in which this Classification has been integrated into the Individualized Education
Plans for students with autism spectrum disorder, with the purpose of creating a more inclusive
environment that addresses their specific needs. Using the ICF, their functioning and disabilities
(social interactions, communication skills, learning abilities) were assessed. Measurable goals were
then established for each student aligned with the ICF categories, and an interdisciplinary team
collaborated in their development and implementation. Each student's progress was monitored,
making adjustments as needed, and the ICF assisted in monitoring student development as well as
identifying additional support needs. As a result, the students' social and communication skills
improved, and the level of inclusiveness increased.

WRAP-UP

Disability classifications based exclusively on a person's health conditions, although still widely
used in many countries, are based on a Medical model of disability and, therefore, do not provide a
complete perspective on what is the result of the interaction between the person, his or her
health conditions and personal and environmental factors. The International Classification of
Functioning, Disability and Health (ICF) has been developed by the World Health Organization to
facilitate a shift in perspective and provide a more inclusive classification of disability in line with
current models. Its study and use can promote the improvement of care quality, and can also be
used as a system to make the different conceptions of disability visible and help to reconstruct
them if necessary.

Did you know that...?

It is common to measure the participation of
children with disabilities by comparing them
with that of other children. Identifying
differences in participation between

children with and without disabilities is the
most important step in overcoming barriers
to educational inclusion.

5Ramj, ., Kontu, E., & Pirttimaa, R. (2019). The usefulness of the ICF framework in goal setting for students
with autism spectrum disorders. Journal of International Special Needs Education, 22(2), 43-53.
https://doi.org/10.9782/16-00027.
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4. THE CONVENTION ON THE RIGHTS OF PERSONS
WITH DISABILITIES (CRPD)

4.1. PURPOSE

The Convention on the Rights of Persons with Disabilities (CRPD) is the most important piece of
legislation on the rights of persons with disabilities. The CRPD was adopted in 2006 at the United
Nations General Assembly with the purpose to “promote, protect and ensure the full and equal
enjoyment of all human rights and fundamental freedoms by all persons with disabilities, and to
promote respect for their inherent dignity" (Art. 1).

4.2. GENERAL PRINCIPLES

The Convention is based on 8 general principles (Art. 3), grouped into 3 lines of action: Respect,
Promote and Prevent.

EASY-TO-READ VERSION® ORIGINAL TEXT OF THE CONVENTION

RESPECT

a. Respect for inherent dignity, individual autonomy
People’s independence. including the freedom to make one’s own choices,
and independence of persons.

d. Respect for difference and acceptance of persons
Their freedom to decide what affects them. with disabilities as part of human diversity and
humanity.

h. Respect for the evolving capacities of children
with disabilities and respect for the right of children
with disabilities to preserve their identities.

The development of children with disabilities and
their own personalities.

PROMOTE

. . . c. Full and effective participation and inclusion in
The full participation of all people in society.

society.
Equal opportunities. e. Equality of opportunity.
Accessibility. f. Accessibility.
Equality between men and women. g. Equality between men and women.
PREVENT
Discrimination against them. b. Non-discrimination.

6 Contents taken from United Nations. (2021). Convencidn Internacional de Naciones Unidas sobre los Derechos
de las Personas con Discapacidad. Formato de Fdcil Lectura. Tercera edicion, revisada y ampliada (pp. 15-16).
Retrieved from https://www.un.org/disabilities/documents/convention/convoptprot-s.pdf.
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4.3. ACCESSIBILITY

Accessibility is a condition that environments, processes, goods, products and services, as well as
objects or instruments, tools and devices, must fulfill in order to be understandable, usable and
practicable by all people in conditions of safety and comfort and in the most autonomous and
natural way possible. For a school to be inclusive, it must first be accessible. A truly accessible
school must pay attention to the whole accessibility chain: from the moment a student leaves home
and walks or uses school transport, to the moment of arrival at school and the use of all its
resources.

According to the CRPD:

“To enable persons with disabilities to live independently and participate fully in all aspects
of life, States Parties shall take appropriate measures to ensure to persons with disabilities
access, on an equal basis with others, to the physical environment, to transportation, to
information and communications, including information and communications technologies
and systems, and to other facilities and services open or provided to the public, both in

urban and in rural areas” (Art. 9.1).

Therefore, it is necessary to identify and remove obstacles and barriers to access:

Buildings.

Public roads.
Transport.
Schools.

Housing.

Medical facilities.

Workplaces.

However, there is a broader concept of accessibility, known as 'universal accessibility', which
includes three types of accessibility:

Physical accessibility: its objective is the adaptation of spaces and products for people
with physical disabilities (automatic doors, ramps and elevators, accessible restrooms).

Sensory accessibility: its purpose is to make information and environments accessible to
people with visual or hearing disabilities (sound amplifiers, visual alarms, tactile signage).

Cognitive accessibility: its aim is to facilitate the understanding and use of information
and environments for people with cognitive difficulties (step-by-step instructions, visual
aids, clear and structured design).

4.4. REASONABLE ACCOMMODATION

To achieve full accessibility, including all persons, "reasonable accommodation" is necessary. These
are "necessary and appropriate modifications and adjustments not imposing a disproportionate or
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undue burden, where needed in a particular case, to ensure to persons with disabilities the
enjoyment or exercise on an equal basis with others of all human rights and fundamental
freedoms" (Art. 2). Some examples of reasonable adjustments in the educational environment are
providing personalized assistance, creating accessible materials, or making changes to the layout of
classroom elements.

WRAP-UP

Full educational inclusion of persons with disabilities is not possible without making all reasonable
accommodations required to make all school spaces and services accessible and enjoyable on an
equal basis for all persons.

Did you know that...?

185 of the 193 UN Member States have ratified the CRPD,
which obliges, among other things, that all public facilities and
services consider all aspects of accessibility for all persons with
disabilities (Art. 9.2.b), that such facilities and services are
equipped with signage in Braille and easy to read (Art. 9.2.d), to
have forms of human or animal assistance and intermediaries

(guides, readers, sign language interpreters...), to provide
training to all persons involved in accessibility issues faced by
persons with disabilities (Art. 9.2.c) or to promote access to ICT
for persons with disabilities from an early age and at the lowest
cost (Art. 9.2.g-h).
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5. INCLUSION AS A RIGHT: THE SALAMANCA STATEMENT

The Salamanca Statement is a document adopted in 1994 by the World Conference on Special
Needs Education, held in Salamanca (Spain) by the United Nations Educational, Scientific and
Cultural Organization (UNESCO). The Statement, which offers recommendations but is not binding,
provides key standards for understanding the meaning and scope of inclusive education. It was
endorsed by 92 governments and 25 international organizations, and is the first and most
important document regarding the right to inclusive education.

Some of its key contributions include:

The duty to provide access for persons with special educational needs to regular
education, integrating them into a child-centered pedagogy that meets their needs.

The importance of regular schools in combating discrimination, creating welcoming
communities, building an inclusive society, and achieving education for all.
Its proposals include:

The adoption, in the form of law or policy, of the principle of inclusive education, allowing
all children to enroll in regular schools.

Encouraging and facilitating parental planning and decision-making in relation to the care
of pupils with special educational needs through disability communities and organizations.

Ensuring that pre-service and in-service teacher education programs are geared towards
addressing special educational needs in inclusive schools.

WRAP-UP
The aim of the Salamanca Statement is the following:

“To further the objective of Education for All by considering the fundamental policy shifts
required to promote the approach of inclusive education, namely enabling schools to serve
all children, particularly those with special educational needs”.

Schools must therefore be places that include everyone, accepting differences, supporting learning
and responding to the needs of everyone. This is what is now known as ‘inclusive education’.
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The Salamanca Statement was also the first
document to address the need to promote the
participation of girls and women with disabilities in
educational programs, due to the double

disadvantage they face both as women and as
persons with disabilities. This phenomenon is
known as ‘intersectionality’
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6. THE RIGHT TO AN INCLUSIVE EDUCATION, LEISURE,
SPORTS, AND RECREATIONAL ACTIVITIES

6.1. THE RIGHT TO AN INCLUSIVE EDUCATION

According to the Convention on the Rights of Persons with Disabilities (CRPD), persons with
disabilities have the right to inclusive education at all levels of education, throughout life, on the
basis of equal opportunity, and without discrimination. Such inclusive education should enable
persons with disabilities to participate effectively in a free society, developing their personalities,
talents, and creativity, as well as their mental and physical abilities, to the fullest extent possible
(Art. 24.1).

To achieve this right, it is incumbent upon States parties to ensure that (Art. 24.2):

No person with a disability is excluded from the education system on the basis of disability.

Persons with disabilities have access to free, inclusive quality education on an equal basis
with others.

The necessary support and reasonable accommodation be provided, to achieve this right,
according to the individual needs of each person.

Some of the concrete steps States Parties should take include the following (Art. 24.3):

a) Facilitating the learning of Braille, alternative
script, augmentative and alternative modes, means and
formats of communication and orientation and mobility
skills, and facilitating peer support and mentoring.

b) Facilitating the learning of sign language and the
promotion of the linguistic identity of the deaf
community.

c) Ensuring that the education of persons, and in
particular children, who are blind, deaf or deafblind, is
delivered in the most appropriate languages, modes
and means of communication for the individual, and in
environments which maximize academic and social
development.

The Convention also addresses the need to recruit teachers (including teachers with disabilities)
specialized in the above-mentioned subjects (Art. 24.4).

6.2. THE RIGHT TO PARTICIPATE IN CULTURAL LIFE, RECREATION, LEISURE AND SPORT

As with education, States Parties recognize in the CRPD the right of persons with disabilities to
take part in cultural life on an equal basis with others (Art. 30.1), by providing:

a) Access to cultural material in accessible formats.
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b) Access to television programs, films, theatre and other cultural activities, in accessible
formats.

c) Access to places where cultural performances or services are offered such as theatres,
museums, cinemas, libraries, and tourist services and, as far as possible, have access to
monuments and sites of national cultural importance.

In addition, the CRPD contains measures to ensure that laws protecting intellectual property rights
do not constitute an obstacle or discrimination in the access of persons with disabilities to culture.
This includes the recognition of specific cultural and linguistic forms of identity, such as sign
language or deaf culture (Art. 30.2-4).

Regarding leisure and sport, in addition to promoting the participation of children with disabilities in
mainstream activities organized at all levels, States Parties must ensure equal access to all facilities
related to such activities, both within and outside the school system (Art. 30.5).

WRAP-UP

The Convention on the Rights of Persons with Disabilities upholds the right of children with
disabilities to participate in inclusive education, culture, sport and leisure at all levels, and to
access and enjoy all activities and facilities on an equal basis with others. To this end, all necessary
measures and reasonable accommodations should be taken.

Did you know that...?

The CRPD led to the creation of the "Committee on the Rights
of Persons with Disabilities" (Art. 34), a body made up of experts
with the aim of monitoring the development of the Convention
in the States Parties, providing information, suggestions, and
recommendations.

In 2016, the Committee issued a report known as "General
comment No. 4 on the right to inclusive education”, in which it

states that "despite the progress achieved, however, the
Committee is concerned that profound challenges persist.
Many millions of persons with disabilities continue to be denied
the right to education and for many more education is available
only in settings where persons with disabilities are isolated
from their peers and where the education they receive is of an
inferior quality”. (l. Introduction.3)
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7. THE EU AND INCLUSIVE EDUCATION

On May 22, 2018, the European Union issued a set of Recommendations “on promoting common
values, inclusive education and the European dimension of teaching"’. Among other aspects, the
Recommendations document alludes to the great importance of education in promoting common
values, as well as the need to provide all children with equal opportunities to thrive, acquire a
critical spirit and become active citizens. In short, to achieve their social inclusion through
educational inclusion, as subsequently specified in section 5.3 ("Inclusive and Accessible Education")
of the Strategy for the Rights of Persons with Disabilities 2021-2030.

7.1. SOME PRELIMINARY CONSIDERATIONS

The EU considered, among other important aspects:

e That discrimination is one of the many challenges currently facing the EU and its Members.

e That mutual respect, understanding and cooperation between and within States are
based on the knowledge of the diversity of the Union.

e That education, in all its forms and levels and from an early age, is fundamental to

ensure social inclusion.

The EU conducted a public consultation in 2018, the results of which showed a clear need to
promote inclusive education, as only 16% of respondents already considered this objective to be
met.

Taking all these aspects into account, the EU concluded that:

“Ensuring effective equal access to quality inclusive education for all learners, including
those of migrant origins, those from disadvantaged socioeconomic backgrounds, those
with special needs and those with disabilities — in line with the Convention on the Rights
of Persons with Disabilities — is indispensable for achieving more cohesive societies” (16).

Members may benefit from various instruments made available to them by the EU, such as:

e The “Erasmus+” program.
® The “Creative Europe” program.
® The “Horizon Europe” program.
e The European Structural and Investment Funds.
These programs, among others, provide opportunities for education and training mobility, for

developing creative projects that promote diversity and inclusion, fund research and innovation
initiatives, and provide financial support to improve educational infrastructure and services.

7 Council of the European Union. (2018). Council Recommendation of 22 May 2018 on promoting common
values, inclusive education, and the European dimension of teaching (2018/C 195/01). Retrieved from
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In addition to these instruments, it is also worth mentioning the existence of the European Agency
for Special Needs and Inclusive Education, which provides States with guidance and expertise in
these matters. This Agency is an independent organization that acts as a collaborative platform for
the ministries of education of the member countries. Its main objective is to assist member
countries in improving their educational policies and practices by combining policy, practice and
research perspectives in order to provide Member countries and stakeholders with evidence-based
information and guidance on the implementation of inclusive education.

7.2. THE “ERASMUS+” PROGRAM

The "Erasmus+" program is the only set of actions whose primary focus is the financing of projects
related to education and training, and was created to enable students from all levels and countries
of the EU to benefit equally from exchanges between their schools, based on cross-border mobility
and contact. This mobility is complemented by another, virtual mobility provided by the "eTwinning"
network, which facilitates direct contact between students and is expected to continue to grow in
the coming years.

7.3. COUNCIL RECOMMENDATION ON THE PROMOTION OF COMMON VALUES,
INCLUSIVE EDUCATION AND THE EUROPEAN DIMENSION OF TEACHING

Thus, some of the most important recommendations of the EU in relation to inclusive education
are as follows:

Using existing or, where necessary, developing new structures that promote the
active participation of teachers, parents, students and the wider community in schools
(2.c).

Promote inclusive education for all learners, notably by:

o Including all learners in quality education from early childhood and throughout
life (4.a).

o Providing the necessary support to all learners according to their particular needs,
including those from disadvantaged socioeconomic backgrounds, those from a
migrant background, those with special needs and the most talented learners (4.b).

o Facilitating the transition between various educational pathways and levels and
enabling the provision of adequate educational and career guidance (4.c).

Make effective use of the European Agency for Special Needs and Inclusive Education, on
a voluntary basis, to implement and monitor successful inclusive approaches in their
education systems (5).

Enable educational staff to promote common values and deliver inclusive
education, through:
o Measures to empower educational staff helping them convey common values, and
promote active citizenship while transmitting a sense of belonging and responding
to the diverse needs of learners (7.a).
o Promoting initial and continued education, exchanges and peer learning and peer
counselling activities as well as guidance and mentoring for educational staff (7.b).

26


https://easpd.eu/project-detail/act-inclusive-raising-awareness-on-inclusive-education-and-empowering-students-with-disabilities/

; E g l.:l-l'Sl"E project website

WRAP-UP

The EU is aware of the role that the promotion of inclusive education has, from an early age and at
all levels, in fostering common values that help to avoid discrimination and exclusion. While the EU
cannot act directly on these issues, it can provide resources and issue recommendations to its
members to achieve these objectives. These recommendations, as well as their implementation
measures, are contained in the Recommendations document addressed, which provides a guiding
basis for action by the territories of the Union.

Did you know that...?

The "Erasmus+" program is managed by the European
Commission, the National Agencies and the Education,
Education and Culture Executive Agency. There are
five platforms that serve as entry points for those
who want to participate in this program: eTwinning
(for teachers and school staff), School Education

Gateway (for teachers, policy makers and researchers
in  education), EPALE (for adult education
professionals), European Youth Portal and Youthpass
(for young people and youth organizations).
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8. INCLUSION AS A PROCESS OF EDUCATIONAL CHANGE

There is no doubt that the inclusion of students with disabilities in the educational system brings
about a positive and, at the same time, significant change. The inclusion of students with disabilities
is beneficial for the entire educational community, whose knowledge and experiences are enriched
as a result of mutual interactions. In addition, the inclusion of students with disabilities contributes
to a fairer and more equitable education and, by extension, to a fairer and more equitable society.

Although people with disabilities still continue to struggle for the recognition and fulfillment of their
rights, in the case of children with disabilities, who are often more vulnerable, this issue deserves
special attention. That is why we dedicate the first part of this Chapter to the rights of children with
disabilities.

In turn, knowledge of the rights of children with disabilities is essential in order to be able to
properly identify where the obstacles to their fulfillment lie. To understand the diversity of existing
obstacles, in the second part of this Chapter we address the issue of barriers for children with
disabilities.

Many of the barriers that children with disabilities encounter in the educational system relate to
aspects that are often less obvious, such as academic achievement, building self-esteem, social skills,
or eliminating prejudice and stereotypes. For this reason, in the third part of this Chapter we address
the enhancement of communication, understanding and care in the educational environment.

The contents of this Chapter try to establish a realistic connection between the theoretical contents
and their practical treatment in a realistic way. Thus, each of them is complemented with a series of
proposals of useful activities to reinforce learning and, at the same time, to guide actions.

8.1. RIGHTS OF CHILDREN WITH DISABILITIES

The rights of children with disabilities are a crucial aspect of inclusive education, benefitting not
only them but society as a whole. Inclusive education promotes diversity, acceptance, and equal
opportunities, creating a more harmonious and productive community.

8.1.1. Children with disabilities’ rights in education: Theoretical framework

Children with disabilities are entitled to a variety of rights that ensure their full inclusion and
participation in all aspects of life, including education. These rights are protected in several
international conventions and agreements, primarily the Convention on the Rights of the Child (CRC)
and the Convention on the Rights of Persons with Disabilities (CRPD).

Convention on the Rights of the Child (CRC)

The CRC laid the groundwork for later conventions like the CRPD. It emphasizes the rights of all
children to enjoy a full life, access to education, and participation in society, regardless of their
abilities. Key articles include the right to education (Art. 28), the right to play and recreational
activities (Art. 31), and the protection of children from discrimination (Art. 2).
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Key rights from the CRPD

States must ensure and promote the realization of all human rights and fundamental
freedoms for all persons with disabilities, without discrimination of any kind. How? Via
legislative, administrative, and other measures (Art 4.1.b, ¢, f, g, h, i).

Consult and involve persons with disabilities (including children) in the development
and implementation of legislation and policies (Art. 4.3).

There is a need for measures to promote equality and eliminate discrimination. The needs of
children with disabilities should have special attention (Arts. 5.3 and 5.4).

Women and girls with disabilities should equally enjoy all human rights and fundamental
freedoms (Art. 6).

Children with disabilities should equally enjoy all human rights and fundamental
freedoms with other children (Art. 7).

Stereotypes and prejudices should be combated. How? By promoting awareness of
the capabilities and contributions of persons with disabilities (Arts. 8.1 and 8.2).

Persons with disabilities have the right to live independently and be included in
the community (Art. 19.c).

Persons with disabilities have the right for personal mobility and the greatest possible
independence (Art. 20).

Sustainable Development Goals (SDGs)

Several SDGs align with the rights of children with disabilities, emphasizing inclusive education and
equality:

SDG 4: Ensure inclusive and equitable quality education and promote lifelong learning
opportunities for all. Specific targets include:
o 4.1: Free, equitable, and quality primary and secondary education.
4.2: Quality early childhood development.
4.3: Equal access to affordable technical, vocational, and higher education.
4.5: Eliminate gender disparities in education.
4.6: Universal youth and adult literacy and numeracy.
4.7.a: Education for sustainable development.

O O O O O

SDG 8: Promote sustained, inclusive, and sustainable economic growth, full and
productive employment, and decent work for all.
o 8.6: Substantially reduce the proportion of youth not in employment, education,
or training.

SDG 10: Reduce inequality within and among countries.

o 10.2: Empower and promote the social, economic, and political inclusion of all.
10.3: Ensure equal opportunity and reduce inequalities of outcome.
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SDG 11: Make cities and human settlements inclusive, safe, resilient, and sustainable.
o 11.2: Provide access to safe, affordable, accessible, and sustainable transport
systems for all.
o 11.7: Provide universal access to safe, inclusive, and accessible green and public

spaces.

8.1.2. From theory to practice

The following section provides practical guidance on how to implement and teach these rights in
various settings. The goal is to ensure that students, educators, and the broader community
understand and appreciate the importance of these rights for children with disabilities.

Practical applications

Target audience: The proposals are designed for educators, school administrators,
extracurricular activity coordinators, and community leaders.

Context for use: These activities can be implemented in schools, during extracurricular
activities, in community workshops, and at special events such as conferences and

celebrations.

Required resources: Minimal resources are needed —primarily educational materials that
can be easily adapted for various audiences. Digital resources and inclusive teaching tools

are recommended.

Characteristics of the children: The activities should cater to children of various age groups
and abilities, ensuring accessibility and inclusivity.

Example activities

Activity 1. Inclusive storytelling sessions

Objective To teach empathy and understanding through stories featuring
children with disabilities.
Procedure Use books and stories that include characters with disabilities. Follow

up with discussions about the challenges and triumphs of these
characters. What did the character do? Why? What was the challenge?
What was the triumph? Have you experienced something similar? How
did it make you feel?

Recommended settings

Classrooms, libraries, community centers.

Resources needed

Inclusive books, comfortable seating arrangements.

Activity 2. Accessibility audits

Objective

To help students understand the importance of accessibility.

Procedure

Conduct a tour of the school or community space, identifying barriers
to accessibility. Discuss potential solutions and involve students in
making simple changes. It is recommended to focus on different types
of disabilities and respective barriers, e.g. physical, visual and sound.

Recommended settings

Schools, community centers.
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‘ Resources needed

| Checklists.

Activity 3. Role-playing exercises

Objective To foster empathy and understanding of the daily experiences of
children with disabilities.
Procedure Organize role-playing activities where students simulate various

disabilities (e.g., using blindfolds or wheelchairs) and navigate common
tasks, such as preparing a group presentation. After the activity is
done, discuss with all children how they felt during the implementation
of the task, ask them which conclusions they made when it comes to
the inclusion of persons with disabilities in joint activities.

Recommended settings

Classrooms, extracurricular activity groups.

Resources needed

Blindfolds, wheelchairs, obstacles.

Activity 4. Inclusive sports days

Objective

To promote physical activity and teamwork among all students.

Procedure

Organize sports events that include games, ensuring participation of
children with disabilities.

Recommended settings

School sports fields, community parks.

Resources needed

Adaptive sports equipment, volunteers for support.

Activity 5. Workshops on disability rights

Objective To educate students and the community about the rights of children
with disabilities.
Procedure Host workshops that include presentations, discussions, and interactive

activities about disability rights and inclusivity.

Recommended settings

Schools, community centres, during special events.

Resources needed

Presentation materials, guest speakers with expertise in disability
rights.

By implementing these practical activities, educators and community leaders can effectively teach
the importance of disability rights and foster an inclusive environment where all children,
regardless of their abilities, can thrive. Including a reflection session after each exercise is highly
recommended. This practice encourages students to think critically about their learning experiences
and helps to highlight what worked well and what needs adjustment. The reflection can be
facilitated by asking the activity participants to discuss their thoughts and feelings, write brief
summaries, or answer guided (open) questions about the exercise. This process will foster a deeper
understanding of the material/activity, promote self-awareness among students, and enhance

overall learning outcomes.
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8.2. BARRIERS FOR CHILDREN WITH DISABILITIES

Inclusive education seeks to integrate all students, but to achieve this, solutions are needed to
overcome barriers like inadequate training, insufficient resources, and discriminatory attitudes.
Providing comprehensive training to teachers and educational team, enhancing resources, and
fostering inclusive attitudes are essential steps to ensure equal educational opportunities for
learners with disabilities.

8.2.1. What do we mean by “barriers”?

According to the World Health Organization's International Classification of Functioning, Disability
and Health (ICF)3:

“Barriers are factors in a person's environment that, through their absence or presence,
limit functioning and create disability. These include aspects such as a physical
environment that is inaccessible, lack of relevant assistive technology, and negative
attitudes of people towards disability, as well as services, systems and policies that are
either nonexistent or that hinder the involvement of all people with a health condition in
all areas of life”.

Thus, three categories of barriers can be identified: architectural barriers (physical obstacles and
infrastructures), information and communication barriers (accessible supports or technologies), and
social and behavioral barriers (discrimination and prejudices).

Types of Barriers

Resources

Inadequate resources: Schools often lack suitable material resources, such as specific
educational tools, accessibility equipment (like ramps or elevators), and assistive
technologies (like screen reading software, adaptive keyboards or personal sound amplifying
system).

o Infrastructures: The implementation of inclusive infrastructure does not always
consider all types of disabilities. For instance, while accessibility equipment is
necessary for a person with reduced mobility, an isolation room for a person
with autism spectrum disorder to recharge might be needed.

o Lack of specific skills: School aides and teachers often lack specialized training to
understand and meet the particular needs of children with disabilities in the
school environment.

o Lack of ongoing training: Even when aides have basic training, there are often few
opportunities for continuous training to update teachers and school staff skills and
knowledge.

8 World Health Organization. (2001). International Classification of Functioning, Disability and Health (p. 222).
Retrieved from https://www.who.int/standards/classifications/international-classification-of-functioning-
disability-and-health.
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o Understaffing: The number of school aides is often insufficient to meet the needs,
limiting the individualized support available for each child.

Technological access: Even though technological means are available for students with
disabilities, there can be a gap between the provided tools and evolving security measures,
rendering some tools unusable (e.g., using an external USB drive at school might be
prohibited due to virus risks or lack of adaptation of hardware/software, lack of access to
materials with accessible design, etc.). Furthermore, the lack of technological access can
rise from a financial issue, indeed students or schools cannot always afford the needed
tools. Thus, teachers/school staff might not always be trained/updated on the latest
technological developments for children with disabilities.

Knowledge and sensitivity

Limited awareness: Among educational staff and other students, there is often a lack of
understanding and some concern about accommodating students with disabilities, which
can lead to discriminatory or stigmatizing attitudes.

Discrimination and stigmatization: Children with disabilities may face discrimination or
stigmatization from their peers and even from educational staff, which can negatively affect
their self-confidence and motivation. Since schools are crucial in shaping students’
personalities and attitudes, this also influences their future paths.

Lack of social inclusion: Due to physical and social barriers, children with disabilities can be
excluded from school and social activities, limiting their opportunities to develop social
skills and fully participate in school life. For example, access to sports classes can be
reduced due to a lack of accessible infrastructure, the inadequation of the proposed sport
and the disabilities or the prejudice toward people with disabilities.

Communication barriers: Lack of appropriate communication methods can further isolate
students with disabilities (lack of subtitles, sign language, Braille material or easy-to-read
and understand). Just as physical accessibility was recognized by wider society as crucial
for the mainstream schools' architecture and design, educational accessibility is an area
that needs to be investigated further if we are to achieve truly inclusive schools. Challenges
can arise when educational staff lack sufficient training in inclusive communication
techniques. This can include not using clear, concise language or alternative
communication methods. Additionally, educators may not be skilled in non-verbal
communication strategies, which are crucial for interacting with students who have
communication impairments.

Structural and institutional issues

Inadequate policies: Educational policies may not be sufficiently inclusive or flexible to meet
the needs of children with disabilities. Additionally, while educational policies are being
developed, very often they do not include consultations with persons with disabilities, which
is necessary to be able to create truly inclusive environments.

Insufficient funding: The lack of dedicated funding for the inclusion of children with
disabilities in schools limits the ability of schools to provide necessary resources and
hire qualified staff.
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Legal and administrative limits: Currently, school aides in some European countries face
restrictions on the times and types of support they can provide. For example, they are
not authorized to assist children during extracurricular times such as meals or with
personal needs like toileting.

8.2.2. From theory to practice

Below is a set of activities and recommendations designed to help create an inclusive educational
environment for students with disabilities. These efforts involve raising awareness among students,
educators, and the students themselves. By conducting workshops, building supportive educational
teams, and adapting tools and infrastructure, schools can ensure all students are accommodated
and included.
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Practical applications and example activities
Raising awareness
Toward the educational team

Building relationships before and during the support of children with disabilities in schools is crucial.
Educators need real preparation to effectively support these students. One approach is to train
teachers in cooperative methodologies that involve all stakeholders (students, parents, specialized
professionals, and teachers) to ensure the academic success of children with disabilities
(presentation material, guest speakers, professors).

Objective To prepare educators to effectively support students with disabilities
by building strong relationships and utilizing cooperative
methodologies.

Procedure Train teachers in cooperative methodologies that involve all
stakeholders, including students, parents, specialized professionals,
and teachers. This approach ensures comprehensive support and the
academic success of children with disabilities.

Recommended settings | Workshops and training sessions within the school environment.
Resources needed Presentation materials, guest speakers, and professors.

Toward students with disabilities themselves

It is essential to help students with disabilities realize that they have a full right to access
education in mainstream environments. Empowering them with this knowledge fosters self-
advocacy and confidence (workshops, presentation materials, guest speakers).

Objective To help students with disabilities understand their right to access
education in mainstream environments and empower them with self-
advocacy and confidence.

Procedure Conduct workshops to educate students with disabilities about their
rights and provide tools to foster self-advocacy and confidence.
Practical examples include role-playing exercises where students
practice advocating for their needs, discussions about successful
individuals with disabilities, the organization of campaigns celebrating
diversity, and interactive activities that simulate real-life scenarios in
which students can practice problem-solving and decision-making.
Recommended settings | Workshops within the school environment.

Resources needed Presentation materials, guest speakers, role-playing props, and
interactive activity kits.

Through the creation of social links

Organizing events like the Paralympics and other sports activities helps in meeting in a different
environment and breaking down social barriers. Extra-curricular activities such as Parasport and
cultural festivals, involving both professionals, peers, students, the community and the media, can
be shared and promoted on the ground to foster inclusion and understanding. It can be done in a
very easy way like a sport meeting during an afternoon to make students and the educational team
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discover new practices (adaptative sports equipment, in school, community centers or outdoors if it
is an external event, professors, parents, students).

Objective To break down social barriers and foster inclusion and understanding
through sports and cultural activities.
Procedure Organize events like the Paralympics and other sports activities to

provide opportunities for students to meet in different environments.
Practical examples include hosting an afternoon Parasport event,
cultural festivals, and adaptive sports days. These activities should
involve professionals, peers, and students, promoting shared
experiences and mutual understanding.

Recommended settings | In school, community centers, or outdoor settings if it is an external
event.

Resources needed Adaptive sports equipment, professors, parents, students, and event
materials for parasport and cultural festivals.

Create a complete educational and care team
Preparing for the arrival of students with disabilities

Schools should prepare thoroughly for the arrival of students with disabilities, ensuring that both
physical and emotional needs are anticipated and met. Meetings between students, parents,
educational and care teams can be organized to brainstorm together on what should be organized to
ensure the needs of the student are taken into account (meetings, educational and care team,
discussion and team document).

Objective To ensure that the physical and emotional needs of students with
disabilities are anticipated and met upon their arrival at school.
Procedure Organize meetings between students, parents, educational staff, and

care teams to collaboratively brainstorm and plan for the needs of the
student. Practical examples include creating individualized support
plans, discussing necessary accommodations, and setting up a
communication protocol among all stakeholders.

Recommended settings | School meeting rooms or other accessible spaces within the school.

Resources needed Meeting materials, educational and care team members, discussion

guides, and team documentation templates.

Sensitization and knowledge among the educational team

Ongoing training and sensitization programs for the educational team are necessary to build
awareness and knowledge about the specific needs of students with disabilities. The aim is to
assess needs by identifying gaps in knowledge and skills and then to create tailored training modules
with practical workshops or contact specialized external services (guest speakers, volunteers, school
rooms or external training center, find time to organize these trainings).

Objective To build awareness and knowledge among the educational team about
the specific needs of students with disabilities.
Procedure Conduct ongoing training and sensitization programs to assess the

educational team's needs by identifying gaps in knowledge and skills.

Create tailored training modules that include practical workshops and
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sessions with specialized external services. Practical examples include
workshops on inclusive teaching strategies, sensitivity training, and
sessions with guest speakers who are experts in disability education.

Recommended settings

School rooms or external training centers.

Resources needed

Guest speakers, volunteers, training materials, and a dedicated time
schedule for organizing these training sessions.

Ongoing support for professionals

Providing robust support systems for professionals, including access to specialized resources and
continuous professional development, ensures they are well-equipped to support students with
disabilities (team meetings, exchange of good practices among professionals, regular meetings
between education team and care team).

Objective To ensure professionals are well-equipped to support students with
disabilities through access to specialized resources and continuous
professional development.

Procedure Establish robust support systems for professionals that include access

to specialized resources and opportunities for continuous professional
development. Practical examples include regular team meetings to
exchange good practices, creating a repository of specialized resources,
and organizing regular meetings between the educational team and
the care team to discuss strategies and progress.

Recommended settings

School meeting rooms and online platforms for resource sharing.

Resources needed

Meeting schedules, access to specialized resources, professional
development materials, and collaboration tools for regular
communication between the education team and the care team.

Adapt faster toward tools producing more accessibility

Technological access

Schools should quickly adopt and integrate assistive technologies that can help students with
disabilities access the curriculum and participate fully in educational activities (technological

material adapted to the school, meeting between student with disabilities and professionals to
assess the needs, target: direction and public policies).

Objective To help students with disabilities access the curriculum and fully
participate in educational activities by quickly adopting and integrating
assistive technologies.

Procedure Identify and integrate assistive technologies that take care of the

specific needs of students with disabilities. This process involves
meetings between students with disabilities and professionals to assess
individual needs and determine the appropriate technologies. Practical
examples include implementing speech-to-text software, screen
readers, and adaptive learning devices in classrooms.

Recommended settings

Classrooms and school technology centers.

Resources needed

Technological materials adapted to the school, scheduled meetings
between students with disabilities and professionals, and support from
school administration and relevant public policies.
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Infrastructure

Improving and adapting school infrastructure to be more accessible, such as installing ramps,
elevators, and sensory rooms, ensures that the physical environment is inclusive for all students
(rethinking the rooms and space in the schools, target: direction and public policies).

Objective To ensure the physical environment of schools is inclusive for all
students by improving and adapting the infrastructure.
Procedure Modify and enhance school facilities to accommodate students with

disabilities. This includes installing ramps, elevators, and sensory
rooms. Practical examples include rethinking classroom layouts for
better accessibility, creating quiet areas for sensory breaks, and
ensuring all areas of the school are wheelchair accessible.

Recommended settings

All areas of the school, including classrooms, hallways, and common
areas.

Resources needed

Funding and support from school administration and public policies,
construction materials, professional consultations for design and
implementation, and a detailed plan for rethinking and redesigning
school spaces.

Providing on-site care / Integrating care into schools

One of the aims of deinstitutionalization is to enable as many students with disabilities as possible
to access education in an ordinary environment. Bringing the care required by the individual
directly into the school enables him or her to follow a ‘classic’ pathway without having to leave the
school to go to the doctor, physiotherapist, ego therapist or other (rethinking the professional
network and the educational team, target: direction and public policies).

Objective To enable students with disabilities to access education in a
mainstream environment by providing required care directly within the
school.

Procedure Integrate medical and therapeutic services within the school setting,

allowing students to receive necessary care (such as from doctors,
physiotherapists, and occupational therapists) without leaving the
school. Practical examples include setting up on-site clinics or therapy
rooms and scheduling regular visits from healthcare professionals.

Recommended settings

Schools at all levels, ensuring that care is available within the school
premises.

Resources needed

A restructured professional network, collaboration between
educational and healthcare teams, funding and support from school
administration and public policies, specialized equipment and facilities
for medical and therapeutic services, and a detailed implementation
plan.
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8.3. ENHANCING COMMUNICATION, UNDERSTANDING AND CARE IN EDUCATIONAL
SETTINGS WITH CHILDREN WITH DISABILITIES

For children with disabilities, we ensure equal access to education through compensatory measures,
which are based on the principle of equity. Thanks to these compensatory measures, individuals and
groups in unequal situations can also learn successfully in a shared environment. It requires
continuous consideration to determine when these individuals need assistance and when they do
not. The presence of support specialists in the educational environment, as well as a
multidisciplinary team to turn to in case of problems, can be of great help in this regard®.

8.3.1. Concepts of dependency and autonomy

Autonomy is the ability of people to make decisions about their lives and daily activities on their
own initiative, according to their own rules and preferences. The concept of “dependency” was
defined by the European Council in 1998 as a condition related to the loss of autonomy and
impairment in daily living activities, particularly self-care, in which people find themselves due to
their age, illness, or disability. This condition necessitates the attention or significant assistance of
another person to perform essential daily activities. Thus, this definition links the concepts of
autonomy and dependency into a single construct®®.

It is important to understand that not every person with a disability needs continuous assistance
and support for every single task; it is essential for people with disabilities to also experience
independence and autonomy. Therefore, teachers and professionals working with children must
have a thorough understanding of disability, inclusion, and the individual needs of each child.

Teachers can promote a student's autonomy most effectively by providing just the right amount of
assistance needed. Over-care possesses a significant risk as it can limit the independence of children
with disabilities. Therefore, it is crucial for teachers to provide support that enables students to
achieve maximum independence. This responsibility entails enhancing the child's activity and
autonomy within the learning environment*'.

It is important to recognize that dependency and autonomy can cause internal conflicts.
Experiencing the need for support can be frustrating for a child with disabilities, but so can the
responsibility that comes with autonomy. Therefore, it is essential for children to gradually take on
responsibilities according to their abilities, which helps them to learn how to manage frustration.
If they can experience their autonomy, their self-confidence and satisfaction can increase, allowing
them to act more effectively and independently in future situations.

9 Government of Hungary. (2023). Curriculum and methodology guide booklets: A guide to integrated and
inclusive education for majority teachers. Retrieved from
https://www.education.gov.hu/documents/curriculum_methodology_guide.pdf.

10 salvador-Carulla, L., & Gasca, V. I. (2010). Defining disability, functioning, autonomy and dependency in
person-centered medicine and integrated care. International Journal of Integrated Care, 10.
https://doi.org/10.5334/ijic.495.

11 Billédi, K. & Csakvari, J. (2017). Supportive role, cooperation in the care of people with disabilities.
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8.3.2. General care

In inclusive education, it is essential for teachers to understand the support needs of children with
disabilities. It is important to assess what these needs are and in which areas the student requires
assistance.

There may be a need for support in several areas:

Physical environment: Ensuring the physical environment is accessible and tailored to the
specific needs of children with disabilities is essential. There should be enough space in the
school and classrooms, and the environment should be transparent, organized, and
predictable. For children with disabilities, it is particularly important that permanent
furniture and objects remain in the same place and are always accessible, while random
objects that could pose safety risks should be avoided. Dangerous items must be securely
stored and only accessible under supervision, even for older students if deemed necessary.

Healthcare: It is crucial to be aware of any health problems the children with disabilities may
have, whether they take medication regularly, and if they can self-administer it or not.

Daily activities: It may be necessary to provide support in certain daily activities where
other students do not need assistance. This can include basic hygiene practices, keeping
their environment and clothes clean, or regular handwashing. Additionally, support may be
needed in areas such as eating, using the bathroom, or dressing, depending on the child’s
abilities. It is crucial for teachers to be prepared for these needs and to provide the
appropriate support to the child with disabilities.

Mental health care: During inclusion, it is important to ensure that the child with disabilities
receives appropriate psychological support. Unfortunately, children with disabilities are at a
higher risk of being teased or bullied. To avoid this, it is very important to raise awareness
among fellow students about the topic so they can show empathy and offer help in everyday
situations. If a conflict or harmful situation arises, involving a mental health professional or
school psychologist is important to ensure that the child with disabilities receives the
necessary support to restore their mental well-being.

Engagement and differentiation: It is important for the child with disabilities to be a full
member of the community and to ensure their participation in all programs and school
events. Modifications for accessibility should be tailored to their specific needs. Children
with disabilities should be included as equal members in classroom tasks, ensuring tasks are
differentiated when necessary but never separating or discriminatory, still providing support
for them when they need it. Teachers should accurately assess when differentiated tasks
are needed and when the children with disabilities can participate at the same level as their
peers, considering the nature of their disability and the subject matter.

Supporting independent decision-making: The opinions of children with disabilities should
be sought in situations where their peers also have decision-making rights. Children with
disabilities should also be able to contribute to matters affecting them, form opinions, and
have their suggestions and observations considered.
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8.3.3. Communication and expectations in our work with children with disabilities

The importance of order and predictability in the physical environment has already been
emphasized. These principles are equally critical when it comes to setting expectations and
maintaining clear, open communication. For several types of disabilities, such as intellectual
disabilities or autism spectrum disorders, abstract thinking can be problematic. Therefore, it is
important to communicate messages, especially instructions, in a clear and unambiguous manner.
When working with children with disabilities, it is crucial to offer alternatives and clearly explain
the expected behavior instead of merely prohibiting certain actions. It is crucial to always
communicate calmly and clearly, avoiding vague expressions and excessive gesturing, and use
short, simple sentences.

It is also important that teachers and the child's family agree on expectations and approaches.
Discussing disciplinary strategies together ensures that the child receives consistent responses at
home and at school, making it easier for them to understand and meet behavioral expectations.

8.3.4. From theory to practice

One of the greatest achievements of inclusive pedagogy is that children learn to understand and
accept each other from a young age. The key player in this inclusive process is the teacher.

Every teacher and the administration of a school implementing inclusion must possess:

Special preparation.
An empathetic attitude.
An innovative and open mindset.

With the term support of a specialist, the teacher must develop an accepting and inclusive attitude
within a given student group. The main tasks include:

Applying communication methods tailored to the individual educational needs of a
child with disabilities.

Preparing the students of the student community to accept and include their peers
with disabilities and to overcome communication barriers.

Informing parents about the fundamentals of inclusion and fostering empathy
and helpfulness in them.

Promoting a change in mindset in the broader environment to facilitate
successful integration.

To implement these tasks, supportive communication is crucial at various levels and for all
participants in the inclusive process. Below, we share some of our best practices, broken down by
target groups that can contribute to a successful inclusive process.
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Practical applications

Activities focused on students

Sensitivity games: Fostering acceptance among students is best achieved through
experiential learning, playful situations, and the use of literary, musical, and film tools.
Experiential learning involves learning through practical experiences. By actively engaging
students in hands-on activities and encouraging reflection, they can effectively bridge
theoretical knowledge gained in the classroom with real-life situations. This approach
provides students with meaningful experiences rather than just technical knowledge. Our
Toolbox contains numerous specific suggestions for this, as well as a collection of best
practices'? created as part of the project.

Drama games method: Dramatic games and situational exercises provide support for
acceptance and practicing special communication situations in a playful framework. For
example, the “positive gossip” game involves talking about a child who is facing away
from the group, but only positive things can be said according to the rules. This subtly
brings to light the values within children with disabilities.

Schedule cards: Schedule cards are especially useful for children with autism spectrum
disorders but have proven beneficial for the entire class community. When used at the
class level, the unique challenges of the child with disabilities are less emphasized, and they
can feel more integrated into the community.

Special talent development: Often, children with disabilities miss out on the diverse
opportunities for talent development. Inclusion should provide these students with
chances to develop their unique abilities, as they may excel in various areas. Through their
unique achievements in arts or sports (for example Special Olympics), we can further
support the acceptance and appreciation of the value of children with disabilities. There are
many special methods to provide unique support in the area of talent development for
children with disabilities. One notable example is the Ulwila music method?®3, where
individual notes are marked with colors for children with intellectual disabilities.

Passport for displaying characteristics of the child with disabilities: This special document,
based on the anamnesis (it is a document that examines person's life history, developmental
milestones, illnesses, medical treatments and history of development activities) given by the
parents/caregivers and summarized by the teachers and educators working with the child,
contains the most important details about the child with disabilities. It can include
information about special tools they use, sensitivities or medication allergies, medication
they take, motivation strategies, and calming techniques. Any information that helps better

12 European Association of Service providers for Persons with Disabilities (EASPD). (2023). Collection of good
practices on non-formal education activities promoting inclusiveness in school. Retrieved from
https://easpd.eu/fileadmin/user_upload/Projects/Act_Inclusive_Collection_of Good_practices.pdf

13 T6th-Bakos, A. (2013). The Ulwila method — color score system. Retrieved from
https://www.researchgate.net/publication/266781590
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understand the child with disabilities and supports more effective development and
inclusion based on their unique characteristics can be included in the “passport”. Such a
personal guide can be extremely useful when the child changes schools, a new teacher
arrives, or when joining extracurricular or other small group activities.

Student council representation: To ensure successful inclusion, children with disabilities
should be able to send representatives to the student council. This allows them to effectively
and directly represent their interests at the school level.

Student-mentor program: New children with disabilities can be paired with a peer-helper to
assist them in simpler communication situations (e.g., needing help at the school cafeteria,
introducing a new classmate, etc.). This assistance should be voluntary, without placing
undue responsibility on any single student. If the peer-helper faces difficulties, they should
know which teacher they can confidently turn to for support.

Activities related to parents

Parent meetings and training sessions: Children primarily follow the example set by their
parents, making it extremely important to raise awareness among the entire group of
parents to create an inclusive school atmosphere. In addition to the information sessions
initiated and continuously conducted during parent meetings, opportunities should be
provided for parents to participate in training sessions and open days. These interactions
help eliminate prejudices, foster acceptance of children with disabilities, and develop
empathy among parents.

Parent club sessions: Another good practice is organizing associations for parents of
children with disabilities. Through these parents' associations they can experience peer
support, realize that they are not alone in the challenges that they are facing, and share best
practices with each other. The goal of these sessions is to allow parents to share their
challenges and collaborate with teachers and special education staff to collaboratively seek
solutions. Sharing parental experiences can significantly contribute to the success of the
inclusive process.
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9. BUILDING INCLUSIVE ENVIRONMENTS,
ORGANIZATIONS AND SCHOOLS

Where to start building inclusive schools, organizations and environments? Here are three concepts
that can help you get there:

9.1. UNIVERSAL DESIGN: 7 PRINCIPLES

Universal Design (UD) is a design paradigm developed by a group of architects, researchers,
engineers and product developers in 1997. It is based on 7 Principles, and in addition to guiding the
design of environments, products and communications, it also serves for the evaluation of existing
ones.

9.1.1. How to know if something complies with these 7 Principles?

If it provides the same means of use for all users, with or without disabilities, it complies
with the principle of EQUITABLE USE.

If it adapts to individual preferences and capabilities (such as being left-handed or right-
handed), it complies with the principle of FLEXIBILITY OF USE.

If it ensures that it is easy to understand, even for people with low literacy skills, it complies
with the principle of SIMPLE AND INTUITIVE USE.

If it enables key information to be communicated clearly and in multiple ways, it complies
with the principle of PERCEPTIBLE INFORMATION.

If it minimizes hazards and adverse consequences of accidental actions, it complies with
the principle of ERROR TOLERANCE.

If it requires little operating force for its use, it complies with the principle of LOW
PHYSICAL EFFORT.

If it provides adequate space for reach and use, both seated and standing, it complies with
the principle of SIZE AND SPACE.

By applying the Principles of Universal Design correctly, we achieve that:

Environments INCLUSIVE of
Buildings are USABLE by EVERYONE
Products ACCESSIBLE to

When we say "everyone", we refer indistinctly to people with or without disabilities, children, adults,
elderly people, parents carrying baby strollers, pregnant women, people carrying heavy loads...
Universal Design Principles apply to virtually all areas of life.
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Although these Principles initially emerged in the field of architecture, they not only seek
accessibility in spaces and infrastructures but also in other areas, services and programs, such as
communication (e.g.: sign language interpretation; easy-to-read publications), information
technologies (e.g.: videos with captions; mobile applications and web services; software and files) or
mobility (e.g.: accessible trains, buses and cars). All these elements are part of the daily life of
students in schools.

9.2. UNIVERSAL DESIGN FOR LEARNING

Universal Design for Learning (UDL), created to remove barriers to learning and provide equitable
access to the educational curriculum for all, is based on 3 fundamental aspects:

Engagement.
Representation.

Action and Expression.

Engagement: It consists of providing students with different ways of accessing and interacting
with the content (audio, video, text, pictures), different levels of difficulty and various tasks that
respond to multiple learning needs.

Representation: It consists of ensuring that students are able to understand and use information in
a variety of ways and thus present it through different modalities (visual, auditory, sensory).

Action and Expression: It consists of empowering teachers with multiple modes and skills to
transmit their knowledge, using a variety of tools (oral presentations, working groups, digital
projects).

By implementing these aspects of Universal Design for Learning, we are providing students with the
necessary skills to tackle any task in any context, becoming the drivers of their own learning and
creating flexible and customizable learning environments, useful for any of their needs.
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9.3. INDEX FOR INCLUSION

Originally developed for schools and education, the Index for Inclusion (2002) is a set of materials
useful for guiding schools through an inclusive development process, which can also be
transferred to other areas such as leisure, recreation, sport or work.

Its creators, Booth & Ainscow, point out 3 dimensions in which action is required to reduce the
exclusion of students with disabilities, which "is to reduce the exclusion of all"'*: creating inclusive
cultures, promoting inclusive policies and evolving inclusive practices.

creating inclusive CULTURES

Source: Booth & Ainscow (2002). Index for Inclusion.

The Index is based on the idea that there are always more resources or tools that can be used in an
organisation, a network, a neighbourhood or a region. Therefore, it aims to empower and involve
children with and without disabilities in the use of all available resources.

14 Booth, T., & Ainscow, M. (2002). Index for Inclusion: Developing learning and participation in schools. Centre
for Studies on Inclusive Education (CSIE). Retrieved from https://index-for-inclusion.org/en/.
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9.3.1. The 3 dimensions

Creating inclusive cultures involves promoting beliefs and value systems that create a safe,
accepting and stimulating community for all.

Promoting inclusive policies entails introducing specific objectives to promote inclusion in the plans
and practices of schools, as well as in their management and participation.

At the same time, the organization of inclusive practices requires approaches that reflect inclusive
cultures and policies. This ensures that both the environment and activities serve to encourage the
participation of all students, drawing on their experiences and knowledge outside the regular
educational environment.

WRAP-UP

Universal Design (UD) not only helps to create new environments, products and communications,
but also to evaluate existing ones. Applying its Principles to the educational environment, we reach
the concept of Universal Design for Learning (UDL), which in turn is transferable to other
environments. Taking the dimensions that encompass all these environments (cultures, policies and
practices), the Index for Inclusion emerges as a set of tools and resources for promoting the
inclusion of anyone, anywhere.

Did you know that...?

The term "Universal Design" was
originally coined in the 1980s by
architect Ron Mace, to express the

idea that good design is beneficial to
everyone.
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