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InclUDE

A propos du projet InclUDE

Ces lignes directrices ont été rédigées dans le cadre du projet Inclusive University Digital
Education (InclUDE), qui vise a promouvoir la réalisation d'opportunités d'enseignement
supérieur accessibles et inclusives pour tous les étudiants. Financé par le programme
Erasmus+ de I'Union européenne, le projet est une collaboration entre I'Université de
Wolverhampton (Royaume-Uni), le Fakultatszentrum fiir Gebardensprache und
Horbehindertenkommunikation (Autriche), I'Université Rennes Il (France) et I'Association
européenne des prestataires de services pour les personnes handicapées (Belgique). Sur la
page du projet, vous pouvez trouver des informations générales sur le projet InclUDE. Trois
rapports sur les aspects clés ont été créés : L'utilisation des outils d'accessibilité dans
I'enseignement supérieur (101), Les aspects techniques de I'éducation numérique inclusive
(102) et Les aspects didactiques de I'éducation numérique inclusive (103).

A propos du guide

Le Guide pour la prise en compte de l'inclusion présenté par le projet Inclusive University
Digital Education (InclUDE) vise a fournir des recommandations et un soutien précieux pour
I'enseignement en ligne, dans le contexte d'une éducation inclusive et accessible a tous les
apprenants. Elaborées et construites a partir d'enquétes et d'entretiens avec des
enseignants et des étudiants qui utilisent I'apprentissage en ligne, elles fournissent des
ressources pédagogiques précieuses sur la maniére de s'adapter pour que l'apprentissage en
ligne se passe au mieux. Ce guide peut étre utilisé par les enseignants, les chargés de cours,
les étudiants, les entreprises ou d'autres organisations qui souhaitent accroitre |'accessibilité
et l'inclusivité des pratiques d'apprentissage en ligne.

Quel est le but de ce guide ?
La pandémie de COVID-19 a été sans précédent a I'échelle mondiale. En réponse a la
pandémie, les pays ont fermé leurs frontieres et les populations ont été confinées pendant
des périodes plus ou moins longues. Ces restrictions ont affecté I'ensemble de la population,
et ont nécessité des efforts de la part de tous pour s'adapter a cette nouvelle situation. Le
secteur de I'éducation a été particulierement touché par la pandémie, et les établissements
d'enseignement supérieur et les prestataires de services éducatifs ont été contraints de
fermer leurs portes, et de suspendre I'enseignement en personne. L'enseignement ne s'est
pas arrété pour autant et les prestataires de services éducatifs se sont tournés vers de
nouvelles méthodes d'enseignement, notamment I'apprentissage a distance.
L'objectif de ces directives est de fournir aux enseignants, aux professionnels de
I'enseignement supérieur, aux étudiants et aux prestataires de services de soutien des outils
et un soutien pour rendre les méthodes d'apprentissage en ligne et a distance plus inclusives
et accessibles. Ces lignes directrices sur la considération de l'inclusion ont été élaborées a la
suite d'une recherche et d'une analyse des expériences des personnes travaillant et étudiant
dans I'enseignement supérieur pour dispenser et recevoir un apprentissage en ligne.
Nous espérons que vous pourrez utiliser ces directives, ainsi que nos directives en matiére
d'accessibilité, pour proposer des méthodologies d'apprentissage en ligne qui soient
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InclUDE

inclusives et accessibles a un plus grand nombre d'apprenants, afin que tous les étudiants ne
soient pas laissés pour compte a mesure que l'apprentissage en ligne se répand.

Qui sont les protagonistes de ces études a I'origine du guide ?

Les directives de prise en compte de l'inclusion présentées par le projet Inclusive University
Digital Education (InclUDE) ont été rédigées avec la contribution des étudiants et du corps
enseignant interrogés au cours de notre étude. L'étude a consisté en des enquétes et des
entretiens afin d'obtenir le plus d'informations possible sur leurs expériences de
I'enseignement en ligne et a distance.

Les entretiens ont été menés avec des étudiants et des enseignants de France, du Royaume-
Uni, d'Autriche et de I'étranger, qui ont tous eu des expériences tres différentes illustrées
par des anecdotes spécifiques. Les échanges lors de ces entretiens nous ont permis de
comprendre leurs expériences, et de recueillir plus d'informations sur les points positifs et
négatifs de ces formations a distance.

Inclusion et accessibilité dans I’enseignement supérieur

Définitions des termes

Le mot clé "inclusion" est utilisé partout. Lorsqu'on le définit comme "la participation pleine
et effective a tous les aspects de la vie" (Technische Universitat Dresden (Hrsg.), 2017, p. 9),
nous avons encore beaucoup de chemin a parcourir.

L'enseignement supérieur désigne le niveau d'enseignement qui suit I'achevement de
I'enseignement secondaire, en vue de I'acquisition d'un dipldme universitaire ou
professionnel, y compris les universités et autres institutions qui délivrent des qualifications
pour des diplomes d'enseignement supérieur. (Vaughan & Tavishi, 2022, p. 4). Une
éducation inclusive est définie comme un environnement d'apprentissage dans lequel toutes
les barriéres qui pourraient limiter la participation et la réussite de tout apprenant sont
supprimées http://www.iiep.unesco.org/en/inclusive-education) (Vaughan & Tavishi, 2022,
p. 4).

Selon la loi fédérale autrichienne sur |'égalité des personnes handicapées (Ministére fédéral
des affaires sociales, de la santé, des soins et de la protection des consommateurs.
Républigue d'Autriche, 2019) dans sa version actuelle, au paragraphe 6 (5), le terme "
accessible " désigne " les installations structurelles et autres, les moyens de transport, les
produits techniques, les systemes de traitement de l'information et les autres domaines de
la vie congus, s'ils sont accessibles et utilisables pour les personnes handicapées de la
maniere généralement habituelle, sans difficulté particuliere et en principe sans nécessiter
d'aide extérieure. " (Rechtsinformationssystem des Bundes, i.d.g.F.)

Nombreux sont ceux qui associent le théme du handicap avant tout aux personnes en
fauteuil roulant et aux aveugles. En réalité, le handicap comprend "[a]u-dela des maladies
chroniques ou mentales, des difficultés d'apprentissage spécifiques (SLD) telles que la
dyslexie, I'autisme ou d'autres handicaps a long terme..." (Deutsches Studentenwerk e.V.,
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2022). Le paragraphe 3 de la loi fédérale autrichienne sur |'égalité des personnes
handicapées fait référence au handicap comme "I'effet d'une déficience fonctionnelle ou
sensorielle physique, mentale ou psychologique non temporaire qui est susceptible
d'entraver leur participation a la vie sociale". Le terme "non temporaire" signifie ici "une
période probablement supérieure a six mois". (Rechtsinformationssystem des Bundes,
i.d.g.F.)

L'article 1 de la Convention des Nations unies relative aux droits des personnes handicapées
la décrit comme suit :

"Les personnes handicapées comprennent les personnes qui présentent des incapacités
physiques, mentales, intellectuelles ou sensorielles durables qui, en interaction avec diverses
barrieres, peuvent faire obstacle a leur pleine et effective participation a la société sur la
base de I'égalité avec les autres." (Bundesministerium fir Soziales, Gesundheit, Pflege und
Konsumentenschutz (BMSGPK), 2016, p. 6), également (Nations unies. Département des
affaires économiques et sociales. Handicap., 0.J.)

Réle des instructeurs de I’enseignement supérieur selon la Convention relative aux
droits des personnes handicapées (CNDPH)

Les directives "Barrierefreie Hochschullehre" (enseignement universitaire accessible) notent
gue pour 90% des étudiants handicapés et/ou atteints de maladies chroniques, cela est
invisible de I'extérieur (Technische Universitat Dresden (Hrsg.), 2017, p. 7). En particulier, les
personnes atteintes de maladies chroniques ne se considérent souvent pas comme
"handicapées" et peuvent consciemment renoncer a toutes les revendications et a tous les
droits qui en découlent - peut-étre aussi parce qu'elles ne veulent pas le rendre public (cf.
(Deutsches Studentenwerk e.V., 2022). Les problémes psychologiques, les difficultés de
traitement cognitif et les troubles de la perception sont également fréquemment négligés.

C'est pourquoi il est urgent de prendre des mesures pour inclure tous les étudiants :

"Afin d'améliorer la participation des étudiants handicapés au lieu de les exclure par
inadvertance, les universités doivent veiller a ce que les formats numériques pour
I'enseignement et les examens soient accessibles et que les exigences légales contraignantes
existantes soient mises en ceuvre." (Deutsches Studentenwerk e.V., 2020, p. 1)

Une exigence légale importante est la Convention des Nations unies relative aux droits des
personnes handicapées (CNDPH). L'article 24 (5) fait référence a I'enseignement (supérieur) :

"Les Etats Parties veillent a ce que les personnes handicapées puissent accéder a
I'enseignement supérieur général, a la formation professionnelle, a I'éducation des adultes
et a l'apprentissage tout au long de la vie, sans discrimination et sur la base de |'égalité avec
les autres. A cette fin, les Etats Parties veillent a ce que des aménagements raisonnables
soient apportés aux personnes handicapées." (Nations Unies. Département des affaires
économiques et sociales. Handicap., 0.J.)

En Autriche, la CNUDPH est en vigueur depuis le 26 octobre 2008.
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L'un des rares avantages du COVID-19 est que le theme de la numérisation - et, en lien, le
théme de I'accessibilité numérique - a recu une impulsion inattendue, car c'était le seul
moyen de maintenir I'enseignement a niveau. Nos interlocuteurs ont également noté qu'il
serait impératif d'"ancrer" I'accessibilité dans I'enseignement et I'administration. Par
exemple, en demandant au département des ressources humaines de proposer des
formations respectives, par exemple pour les documents accessibles. Une facon de procéder
serait que les nouveaux chargés de cours soient tenus de suivre un tel cours, bien que
I'information doive étre proposée a tous les employés (peut-étre sous forme de vidéo ou de
cours en ligne). Dans l'idéal, tous les employés disposeront a I'avenir de connaissances de
base respectives ; tout en s'efforcant de satisfaire aux exigences légales, de bons modeles
peuvent favoriser |'accessibilité. En somme, |'accessibilité doit étre incluse dans la politique
de l'université et dans le Corporate Design. Moodle propose quelques idées et suggestions
sur la maniére de réaliser I'accessibilité au sein d'une organisation dans son guide intitulé
From reactive to proactive accessibility in course design.

Au sein de I'UE, dix Etats membres, dont I'Autriche, offrent un soutien financier pour des
mesures de formation destinées au personnel universitaire et administratif des
établissements d'enseignement supérieur sur les themes de la diversité et de I'inclusion. En
Autriche, la mise en ceuvre se fait sur une base volontaire, sans obligation ni
recommandation correspondante - cf. (Commission européenne/EACEA/Eurydice, 2022, p.
76).

Le passage a I’éducation digitale

Au début de la pandémie, seul un faible pourcentage de professeurs avait une expérience de
I'enseignement en ligne - a I'exception des cours Moodle et du téléchargement de matériel
sur ces derniers. Pour la majorité d'entre euy, il n'y avait pas d'enseignement en ligne en tant
gue tel (et surtout pas dans un format synchrone), mais seulement la mise a disposition de
matériel sur la plate-forme pour lecture/téléchargement.

Par conséquent, le passage forcé a un enseignement en ligne complet a nécessité une
remise en question compléte. L'une des personnes interrogées a décrit la premiere période
comme un "chaos ordonné" - des solutions rapides devaient étre trouvées pour que
I'enseignement puisse se poursuivre. Au début, cela s'est fait plus ou moins
individuellement. La plupart des gens ont utilisé ce qu'ils savaient déja, ce qui a entrainé des
différences, en fonction des expériences antérieures et des préférences. Les personnes
interrogées n'ont cessé de mentionner les efforts considérables déployés par toutes les
parties concernées (notamment les départements d'e-learning, les départements
informatiques, les enseignants, mais aussi les étudiants) pour que tout fonctionne. Cette
phase de la premiere moitié de I'année a été décrite comme "essais et erreurs" ou "chaos
auto-organisé" - simplement I'expérimentation de différentes approches. Il a fallu un certain
temps avant qu'une certaine unification et une optimisation ne s'installent, mais méme
alors, les établissements d'enseignement supérieur ont pris des décisions différentes.
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Souvent, le matériel existant, comme les présentations PowerPoint, a été modifié et étendu.
En général, I'étude du matériel dans une classe en ligne prenait plus de temps que dans un
cours en présence, méme si les enseignants trouvaient qu'il était plus facile de garder un ceil
sur le temps que pendant une présentation en direct. Cependant, un cours magistral et rien
d'autre conduit rapidement a la somnolence ; il s'est avéré que le simple fait de "cliquer" sur
les diapositives PowerPoint n'était pas suffisant. Par conséquent, un cours magistral doit
étre interrompu par des questions, des discussions, des vidéos, de courtes taches, etc.
Transférer un cours présentiel a un format en ligne sans aucun changement n'a pas du tout
fonctionné : nos interlocuteurs ont indiqué qu'ils devaient apporter un changement
substantiel a la didactique s'ils voulaient maintenir |'attention des étudiants. En particulier si
les étudiants n'avaient pas de webcam ou si les webcams étaient éteintes, la tentation de
faire autre chose était énorme. C'est pourquoi les experts en e-learning recommandent de
passer fréquemment d'un format a l'autre et de changer d'activité pour animer le cours.
Bien entendu, il est également important de faire des pauses (vous trouverez des détails a ce
sujet dans les Directives didactiques).

Au fil du temps, des quiz (intégrés dans Moodle ou réalisés avec d'autres programmes) ont
été utilisés pour activer les étudiants et vérifier s'ils avaient compris le contenu du cours. Les
sondages sont également utiles pour renforcer I'implication des étudiants.

Il est également utile que les étudiants collaborent directement. Pendant une session vidéo,
cela peut se faire dans des salles séparées, mais aussi sous forme écrite (via des notes
partagées ou un tableau blanc) ou par le biais d'applications qui encouragent les messages
individuels, comme Padlet (I'une des personnes interrogées a également mentionné que les
Padlets terminés peuvent étre conservés comme une sorte d'"archive" ou de "musée").

Les chats ne sont pas vraiment accessibles et doivent étre évités autant que possible. Si vous
utilisez les chats, vous pouvez opter pour un "chat en cascade" : tous les éleves rédigent leur
contribution, mais ne publient pas leurs messages des qu'ils ont terminé. Au lieu de cela, ils
attendent que I'enseignant leur demande d'envoyer leurs textes, puis le font tous en méme
temps. Cela signifie que tous les messages arrivent simultanément, et que les éléves plus
lents a écrire ou ayant des difficultés avec la langue écrite ont la méme chance que tous les
autres.

En partie, les étudiants recevaient les contenus des cours a l'avance pour les étudier par eux-
mémes. Ces contenus étaient ensuite discutés lors de réunions synchrones en ligne (cette
technique est appelée "Classe alternée"). Selon les enseignants, tous les étudiants n'ont pas
profité de cette opportunité. lls ont donc di réfléchir soigneusement au format a utiliser
pour I'enseignement (autoformation ou travail collaboratif).

Il ne s'agissait pas seulement de transfert de connaissances ; les examens devaient

également étre adaptés aux nouvelles circonstances, tant au niveau du contenu que du
format.
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Ce fut également une période difficile pour les étudiants. Non seulement ils ne disposaient
pas tous de I'équipement technique adéquat (certaines personnes interrogées ont souligné
que celui-ci aurait da étre fourni par les universités), mais ils manquaient également
d'échanges avec d'autres étudiants. Ce sont surtout les nouveaux étudiants qui n'avaient pas
encore suivi de cours de présence et qui n'avaient donc pas de réseau de contacts existant
qui ont souffert du changement (alors qu'il a bien fonctionné pour les personnes qui ne se
sentaient pas a l'aise dans des groupes plus importants).

Soutien pendant la transition

Les universités et les organisations disposant de leur propre département d'e-learning ont
bénéficié d'un avantage certain, surtout si elles avaient déja travaillé a I'enseignement
numérique (méme si personne ne s'attendait a une transition aussi rapide et radicale). Les
services informatiques ont fait de leur mieux pour apporter leur soutien et leur aide, et un
échange animé de bonnes pratiques s'est rapidement développé entre les membres du
personnel. Naturellement, les enseignants et les étudiants ayant une connaissance préalable
de la technologie ont mieux réussi, mais les gens se sont entraidés. Les gens ont surtout
utilisé "l'apprentissage par la pratique".

Les gens ont particulierement apprécié les informations de type "snack", par exemple celles
qui leur parviennent régulierement par e-mail. C'est ce qu'a fait le Centre for University
Learning and Teaching (CULT) de l'université de Klagenfurt : chaque mois, il envoie des
conseils pour améliorer I'enseignement en ligne et présente de nouveaux outils en ligne
("Info-Snacks To Go").

Les points positifs et négatifs des cours en ligne

Les études menées aupres des enseignants et des étudiants révelent que la transition vers
I'enseignement a distance et en ligne a été trées compliquée. D'aprés leurs expériences, ils
ont rencontré de nombreuses difficultés dans I'enseignement et I'apprentissage:

e La démotivation : La démotivation est un défi clé que les apprenants et les
professionnels de I'éducation ont connu lors du passage en ligne. Un environnement
inadéquat pour 'apprentissage et I'enseignement, souvent causé par un plus grand
nombre de distractions en dehors des cours et un niveau d'interaction sociale plus
faible.

® Le mangue de contacts sociaux : Comme nous l'avons déja mentionné, un réel
mangue de contact social avec les pairs et les enseignants a créé des difficultés
supplémentaires dans I'apprentissage en ligne. Ce manque de contact social réduisait
le dynamisme des cadres d'enseignement et empéchait les étudiants de se sentir
membres d'un groupe cohésif. En outre, il était plus difficile de partager
d'éventuelles questions et de recevoir moins d'aide mutuelle de la part des autres.
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De nombreux étudiants soulignent également I'augmentation qui a parfois conduit a
la dépression, au malaise et a I'anxiété.

® Le mangque d'interaction : Beaucoup d'entre eux ont regretté le manque d'interaction
entre les éleves et les enseignants. Les enseignants ont souligné que la faible
utilisation de caméras et de microphones diminuait la qualité de l'interaction. De
plus, il y avait un manque de vision sur les mimiques et les gestes des éleves ou des
enseignants, il était donc plus difficile de savoir quand poser des questions, ou si les
éléves avaient bien compris le cours, d'ou un manque de spontanéité. Quant aux
étudiants, ils précisent qu'une faible maitrise des outils numériques réduit
I'interaction.

e Lacharge de travail : les étudiants ont signalé que les professeurs envoyaient de
longs PDF a lire, et que parfois ces cours n'offraient pas de temps pour la discussion.

e Un environnement non adapté a l'apprentissage : la majorité des étudiants et des
enseignants ne disposent pas, a leur domicile, de salles d'enseignement dédiées qui
leur permettent d'assister ou de donner un cours sans étre distraits. La plupart n'ont
pas de bureau et ne disposent que d'une seule piéce, et beaucoup partagent la piece
avec d'autres personnes.

e Fatigue : Il a été souligné a plusieurs reprises que les écrans rendent les éleves et les
enseignants encore plus fatigués.

e Organisation lourde et multitache : les professeurs ont souligné une grande difficulté
a gérer les questions et la présentation en méme temps. lls ont également souligné
qgu'un cours en ligne nécessitait davantage d'organisation, de planification et de
réflexion pédagogique pour s'adapter au mieux.

L'enseignement en ligne présente également de nombreux avantages, que nous devons
prendre en considération a mesure que |'apprentissage en ligne se répand.

e Gestion de |'espace et du temps : héberger des cours en ligne offre une plus grande
possibilité de s'adapter plus facilement aux horaires des cours, et d'étudier ou de
travailler entre les cours. La réduction du temps de déplacement est un avantage clé
de I'enseignement en ligne, tandis que ceux qui ont par exemple des personnes a
charge ou un emploi apprécient souvent la plus grande souplesse des horaires.

e Le calme : certains soulignent qu'il y a moins de bavardage et plus d'aisance dans
I'environnement, ce qui entraine moins de stress et d'anxiété que dans une salle de
classe.

e Intervenants : les cours a distance permettent d'inviter davantage d'intervenants et
de conférenciers, la question du temps et du transport n'étant plus prise en compte.
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Sur la partie technique et numérique de la formation a distance, les avantages et les
difficultés rencontrées, ainsi que les recommandations faites pour améliorer |'utilisation de
ces outils numériques, veuillez vous référer au Guide technique d'accessibilité.

Les cours selon le modeéle hybride

La situation de la pandémie de COVID-19 s'est progressivement améliorée, entrainant la
réouverture des écoles et des établissements d'enseignement. Toutefois, les conditions
étant quelque peu incertaines, les établissements ont mis en place des cours dits " hybrides
", c'est-a-dire a la fois en présentiel et a distance via des plateformes de livestream. Cela
permet aux étudiants qui étaient sur place et qui souhaitaient revenir au cours d'y assister,
et a ceux qui étaient plus éloignés ou qui préféraient suivre le cours a distance en méme
temps que I'ensemble des étudiants. Le modéle hybride semble étre le bon compromis pour
tous. Néanmoins, le modéle hybride présente quelques complications. Il est tres difficile
pour un enseignant ou un formateur de gérer a la fois la classe et les étudiants a distance. En
effet, dans la salle de classe, I'enseignant peut se déplacer, ne permettant pas aux étudiants
en livestreaming d'entendre ce qui se dit, et si I'enseignant se concentre sur les étudiants
distants, le cours peut manquer d'interaction.

Des solutions peuvent étre trouvées, si le budget le permet. Il serait nécessaire d'avoir un
micro qui retranscrit ce qui est dit par le professeur ou les éleves dans le livestream. Cela
permettrait une interaction avec les éléves présents. Mais pour toutes les questions posées
dans le livestream, il faudrait un haut-parleur qui permettrait aux étudiants de poser leurs
questions.

La recommandation la plus plausible est d'éviter les cours hybrides si vous les trouvez trop
compliqués a gérer. Il suffit d'enregistrer votre cours avec un microphone ou un dictaphone,
et de mettre le cours en ligne pour les étudiants qui ne peuvent pas y assister. Vous pouvez
également organiser une semaine de cours en présentiel et une semaine de cours a distance.

Les cours en ligne pour tous ?

Les cours d'enseignement a distance ne conviennent pas a tout le monde. En effet, il a été
constaté lors des entretiens et des enquétes que la premiere année d'enseignement
supérieur est cruciale pour la réussite du cycle. Les étudiants quittent tout juste le lycée pour
intégrer des écoles ou des universités. C'est le début d'une vie étudiante qui suit une prise
d'indépendance et de maturité. La transition vers I'enseignement supérieur est importante
pour le développement personnel des étudiants, mais aussi pour leur adaptation. En effet,
on leur demande d'apprendre a étudier, avec moins d'encadrement qu'au lycée, le rythme
et l'intensité s'accéléerent.

Cependant, avec la pandémie de COVID-19, certains étudiants ont passé leur premiére
année d'études supérieures a distance. lls se sont sentis isolés et seuls face a une charge de
travail importante. Certains ont abandonné leur premiere année, d'autres ont redoublé, et
ceux qui sont passés en deuxieme année se sont sentis perdus et ont d faire face a une
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nouvelle fagon de travailler et a une nouvelle intensité pour rattraper les bases qui n'avaient
pas été apprises en premiere année.

Ces faits montrent qu'il est important de repenser le public auquel les cours en ligne peuvent
s'adresser. Les premiéeres années devraient étre enseignées exclusivement en présence des
professeurs. A partir de la deuxieme année, il peut étre intéressant de leur proposer des
cours magistraux (lectures) a distance, mais des travaux dirigés en présence. Quant aux
masters, n'hésitez pas a leur demander ce qu'ils veulent, ils sont plus 3 méme de connaitre
leurs besoins en matiere d'éducation.

Solutions pouvant étre présentées pour des cours inclusifs et
accessibles pour tous

Ces directives visent a optimiser la gestion et I'organisation des cours en ligne, tout en
tenant compte des besoins et des recommandations des étudiants et des enseignants. Ainsi,
il s'agit de conseiller les enseignants et les professeurs sur les étapes a suivre et a prendre en
compte lors des cours en ligne, selon des thémes tels que les besoins, les contacts sociaux,
I'interaction, la gestion et |'organisation des lectures et des tutoriels, les examens en ligne et
les recommandations pour les enseignants et les professeurs....

Prendre en considération les besoins des éléves

Le droit a I'éducation est légalement garanti pour tous, sans aucune discrimination. Il doit
étre inclusif et accessible a tous. Il est donc essentiel de rendre I'enseignement a distance et
en ligne ouvert et accessible a tous. Pour ce faire, il est important de prendre en
considération les besoins et les recommandations de chacun. Voici quelques
recommandations qu'il peut étre intéressant de mettre en place dans votre enseignement et
dans le suivi des étudiants :

e (Questionnaires préalables au cours : Envoyez un questionnaire aux étudiants avant le
début du cours pour leur demander leurs besoins et leurs attentes. Prenez en
considération leurs demandes et leurs besoins, et contactez les étudiants qui, selon
vous, ont besoin d'une aide spécifique.

e Feedback : demandez un feedback a la fin du cours pour voir quels sont les points a
améliorer. Toutefois, attention, ne les considérez pas comme des critiques, mais
comme des points a améliorer, ce qui peut vous aider a vous rapprocher des éleves.
Formulez vos questions non pas pour obtenir des notes positives, mais pour identifier
des solutions rapides que vous pourriez modifier au cours du module. Méme lorsque
vous ne pouvez personnellement pas apporter de changement en raison de
problemes systémiques, si vous étes en mesure de faire valoir les probléemes soulevés
aupres du comité ou du département concerné, vos étudiants se sentiront écoutés et
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auront plus d'espoir qu'une mauvaise expérience pour eux puisse tout de méme
profiter a d'autres comme eux a l'avenir.

e Prise en compte : si des décisions, des ressources et des politiques sont prises pour
un certain groupe (par exemple, les étudiants handicapés), assurez-vous de consulter
et d'impliquer des représentants de ce groupe dés le début, et de les faire participer
a la prise de décision. Le groupe cible sera rassuré de savoir que ses préoccupations
ont été écoutées et comprises.

e Conversations inconfortables : Soyez prét a avoir des conversations inconfortables
dans votre classe. Par exemple, si un éleve en offense un autre, délibérément ou non,
ou si un éleve est contrarié par certains contenus de votre matériel pédagogique.
Nous ne pouvons pas connaitre les antécédents et I'expérience de chacun dans la
classe, et nous ne savons donc jamais ce qui pourrait causer un probleme.
Néanmoins, les propos discriminatoires a I'encontre de caractéristiques protégées
telles que la race et le sexe, comme les comportements agressifs, constituent
toujours un probléme et ne sont pas appropriés en classe.

Revoir I'organisation et la durée des cours en ligne

Lors des enquétes, les questions sur la durée des cours et la gestion du temps sont revenues
tres fréguemment. Voici des recommandations concernant la gestion du temps dans les
cours, et le fait de prendre du temps pour d'éventuelles discussions ou pour répondre aux
questions :

e Lafréquence des pauses : Les cours en général sont assez denses et intenses. Les
difficultés qui s'ajoutent avec I'enseignement en ligne sont la démotivation et la
facilité a se déconcentrer. Afin de permettre a chacun d'étre productif et de suivre
correctement le cours, il est important de faire des pauses régulierement, et
idéalement toutes les 45-50 minutes. Une pause de 10 a 15 minutes est nécessaire
pour recharger les batteries et se remettre fraichement dans la lecon.

e Les pauses : Encouragez vos éleves a se déplacer, et profitez-en pour faire de méme,
pour prendre un verre, manger, aller aux toilettes... Cependant, ne fermez pas le
livestream :

o Vous pouvez le laisser a disposition des éleves, s'ils veulent en profiter pour
partager et discuter, comme a la pause café.

o Vous pouvez également proposer de projeter une vidéo ou de fournir un petit
quiz sous forme de jeu pour les éléves qui le souhaitent..

e Temps de discussion : gardez un temps a la fin du cours pour les questions et les
discussions avec les éleves. Il peut s'agir des 15 a 20 dernieres minutes. N'oubliez pas
de répartir les questions entre celles qui seront posées oralement et celles qui seront

posées par chat. Ce temps permettra de réduire les interruptions pendant le cours.
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Cependant, ne négligez pas les interruptions pendant le cours, qui peuvent parfois
étre le signe que les éléves ont besoin d'étre reformulés ou qu'ils n'ont pas compris
ou sont perdus.

e Enrésumé :sil'on prend I'exemple d'un cours de 2 heures, les 5 premiéres minutes
permettent aux étudiants de se connecter et de dire bonjour, puis viennent 45
minutes de cours, 10 minutes de pause, le cours continue avec 45 minutes de cours
puis se termine par 15-20 minutes de questions et de discussions.

L'interaction et les outils interactifs des cours en ligne

Tant les enseignants que les étudiants se sont plaints du manque d'interaction et de
communication pendant les cours en ligne, rendant les cours moins dynamiques et moins
motivants. Les enseignants regrettent le manque d'implication des étudiants, qui a leur tour
regrettent le manque de dynamisme des enseignants, qui pour la plupart se contentent de
lire le cours. Afin de rendre le cours et l'interaction plus dynamiques, voici quelques
recommandations :

e Recommander d'allumer la caméra : leur conseiller d'allumer la caméra, afin de ne
pas étre confrontés a des écrans noirs, ce qui incite les éléves a se concentrer. En
effet, ils savent que cela les oblige a étre plus sérieux et moins distraits. Si vous les
voyez faire autre chose, demandez-leur soit d'étre plus sérieux, soit d'éteindre la
caméra par respect pour vous.

o Pour les cours en petits groupes : demandez-leur de se présenter lors du
premier cours, ce qui permettra aux éleves de mettre un visage sur un nom et
d'étre plus a l'aise avec la caméra.

o Cependant, ne les obligez pas a allumer les caméras. Certains peuvent ne pas
se sentir a l'aise devant une caméra, ils se sentiront sous pression. Certains
ont également des problemes de connexion ou un manque d'équipement,
soyez donc conciliant.....

e La prise de parole : L'interaction se fait également par la prise de parole. Les éleves
doivent étre autorisés a poser des questions ou a discuter. Cependant, il peut étre
déstabilisant pour les enseignants d'étre interrompus dans leurs cours, il est donc
recommandé de :

o Proposer a un éleve de recueillir les questions de tout le monde dans un chat
paralléle, de rassembler les questions les plus courantes auxquelles plusieurs
personnes doivent répondre et de les poser dans le chat.

o Proposez un moment a la fin de la lecon pour répondre aux questions et
discuter.

o Toutefois, s'il est nécessaire de clarifier un point de la lecon qui n'est pas
compris par certains éléves et qui doit donc étre reformulé, vous devez
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demander aux éleves de répondre en utilisant le bouton " lever la main " ou "
pouce levé " pour indiquer a I'enseignant qu'un point de la lecon n'est pas
clair, car vous ne pouvez pas voir les réactions de tous les éleves comme dans
une salle de classe. Mais rappelez-leur qu'un temps de questions et de
discussion est prévu a la fin de la legon pour toute autre question.

o N'obligez pas les éléves a parler dans le micro, le chat peut étre une solution
pour les questions, mais prévoyez du temps pour les questions orales et les
guestions par chat.

e Animer et dynamiser un cours : vous pouvez tout a fait poser des questions pendant
le cours, ou faire un quiz, proposer une animation ou regarder une vidéo, ou encore
utiliser un tableau blanc. D'ailleurs, plusieurs outils numériques sont disponibles, la
plupart gratuits. Il est intéressant de les tester et de les utiliser s'ils vous conviennent.

Enseigner et apprendre les cours

L'apprentissage est propre a chaque individu, qu'il soit auditif, visuel ou par la lecture. Ainsi,
lors de I'étude des enquétes et des entretiens, un malaise concernant le rythme du cours est
apparu. Généralement, les cours en ligne sont plus rapides, plus denses et plus intenses. Afin
d'améliorer le suivi des cours et I'apprentissage, voici quelques recommandations :

e Envoyer les supports de cours : vous pouvez envisager d'envoyer le powerpoint a
I'avance ou un cours écrit afin que les étudiants puissent prendre des notes et revoir
le cours avant la classe. Cela leur permettra de prendre des notes et de suivre le
cours plus facilement. De plus, le cours étant plus un moment de réflexion et
d'écoute, le cours papier permettrait d'avoir des notes claires et précises.

e Le pdf écrit avec discussion : vous pouvez préférer envoyer le pdf du cours aux
étudiants et proposer ensuite un temps de discussion autour du cours envoyé.

e Enregistrement : enregistrez le cours et mettez-le a disposition des étudiants.
Certains étudiants ne pourront pas étre présents en permanence (en raison de leur
travail, de leurs engagements, de leur maladie et d'autres raisons personnelles) et
pourront tout de méme bénéficier du cours et I'écouter par la suite en plus d'avoir le
cours papier....

o Cette idée peut vous décourager, car il n'y aura peut-étre pas beaucoup
d'étudiants présents en classe. Mais ceux qui sont les plus intéressés, assidus
et désireux de participer seront la, et le cours sera peut-étre plus interactif.

e Reconsidérer la charge de travail : ne donnez pas trop de travail a la maison, cela
décourage les étudiants. De plus, donnez des instructions claires et explicites pour le
travail a effectuer.
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Les recommandations pour les travaux dirigés

La pédagogie des cours magistraux est tres différente de celle des travaux dirigés. Ainsi, lors
du passage aux cours en ligne, il a fallu s'adapter aux conditions numériques. Les
enseignants et les étudiants ont souligné que les cours magistraux ou les séminaires sont
plus faciles a suivre en ligne que les tutoriels, en raison de I'absence d'interaction. Voici
guelques recommandations pour la gestion et le bon déroulement des tutoriels
d'enseignement a distance :

e Petits groupes : si possible, réduisez les groupes a 15-20 personnes maximum. Cela
permettra d'optimiser l'interaction et la prise de parole pendant les cours.

e Contacts entre enseignants et étudiants : il est essentiel d'établir une communication
entre les étudiants et les enseignants, mais aussi entre les étudiants et leurs pairs,
pour vaincre l'isolement, se sentir a I'aise et ainsi pouvoir offrir un enseignement de
qualité.

o Lors du premier cours, demandez-leur de se présenter individuellement, afin
gue chacun puisse se reconnaitre. Cela facilitera les échanges tout au long du
cours

o Au début du cours, prenez le temps de leur demander comment ils vont. Cela
vous permet d'avoir un contact avec les éleves, ce qui peut les rassurer, et
leur rappeler que vous étes la en cas de besoin.

o Proposez aux éleves d'avoir des groupes de conversation (par exemple
whatsapp, Discord) entre éleves et potentiellement avec I'enseignant, pour
discuter des lecons, des absences, des besoins des uns et des autres et poser
des questions. Si vous faites partie du groupe de conversation, vous pouvez
intervenir si nécessaire, et envoyer des informations.

e Travail de groupe : il est important d'étre clair et explicite dans le travail demandé.
De plus, afin d'éviter les divergences entre les groupes et de permettre des
discussions enrichissantes, vous pouvez :

o mettre les éleves qui sont a |'aise pour parler avec ceux qui le sont moins ou
mettre les éléves qui sont a I'aise avec le sujet avec d'autres qui le sont moins
et qui ont besoin de soutien.

Les examens en ligne

Dans cette étude sur la didactique des cours en ligne, I'aspect pédagogique est tres
important, mais la partie examen ne doit pas étre négligée. Les méthodes de contréle des
connaissances des étudiants étaient variées. Certains ont opté pour des dossiers a rendre,
d'autres pour des oraux, des quiz en ligne et autres. Cependant, il faut tenir compte du fait
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gue l'enseignement se faisait en ligne. Voici quelques recommandations concernant les
examens pour les cours en ligne :

e Pourles oraux: Il est important de prendre en considération les besoins des
étudiants (plusieurs personnes dans le méme espace peuvent étre interrompues, ont
des engagements, des situations de handicap, de I'anxiété) et le fait que I'épreuve ne
se déroule pas dans un environnement propice aux examens.

o Maintenant que les cours en présentiel sont de retour, il faut éviter autant
gue possible de faire un examen en ligne pour certains et un en présentiel
pour d'autres, car les conditions et les contextes ne sont pas les mémes pour
les étudiants, et cela peut étre discriminant.

e Pour les essais et les dissertations : Attention a ne pas demander trop de choses,
comme par exemple le nombre de pages. L'exigence du travail doit étre
proportionnelle au cours, et a un examen qui pourrait étre demandé en face a face...

Recommandations a destination des enseignants

Les études d'enquéte et les entretiens avec les enseignants mettent en évidence certaines
considérations spécifiques concernant les besoins et le bien-étre des enseignants,
notamment le fait de garantir un certain équilibre entre vie professionnelle et vie privée,
mais aussi de leur permettre de prendre le contrdle de I'apprentissage en ligne. Voici
guelgues recommandations a l'intention des enseignants :

e Courriels : Les étudiants ont tendance a envoyer beaucoup d'e-mails et a étre
impatients quant a votre temps de réponse. Rappelez-leur que vous ne pouvez pas
leur répondre tout de suite, mais que vous prendrez le temps quand vous le pourrez.
Si leur demande est vraiment urgente, demandez-leur d'indiquer que le courriel est
"important" ou "hautement prioritaire". Vous pouvez également définir un moment
pour lire les emails, fixé dans votre emploi du temps, et leur dire que tous les emails
seront étudiés a ce moment-la.

o Cependant, certains professeurs choisissent de ne pas répondre a leurs
courriels. Si c'est votre cas, prévenez les étudiants afin qu'ils ne donnent pas
suite a votre demande.

e Prévoyez du temps pour les échanges avec les étudiants : Prévoyez du temps pour les
échanges. Cela peut étre soit sur un horaire spécifique chaque semaine, soit sur un
horaire spécifique dans le mois. Rendez-vous disponible en ligne a une heure fixe,
connue des étudiants, afin qu'ils puissent venir vous voir s'ils ont des questions ou
des besoins, tout comme lorsque vous étes au bureau et que vous avez des heures de
présence.

e Prévoyez un temps d'échange et de partage des connaissances entre collegues
enseignants : Mettez en place un temps d'échange entre enseignants, pour discuter
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des méthodes d'enseignement des uns et des autres, de leurs expériences, et pour
voir ce qui fonctionne et ce qui ne fonctionne pas. Cela permettra de partager leurs
expériences et d'apprendre les uns des autres. Cela leur permettra de mettre en
commun leurs expériences, leurs matériels et leurs outils pédagogiques. L'idée est de
faire une sorte de table ronde, par groupes de 10 a 15 enseignants maximum, qui le
souhaitent sur une période de temps par semaine ou par mois, et de demander a un
conseiller académique de se joindre a la réunion pour qu'il puisse vous guider ou
faire des propositions. Il est toujours intéressant d'avoir plusieurs avis.

Participer a des formations sur la pédagogie et les outils numériques pour
I'enseignement en ligne : Il est important de se former aux outils numériques, de bien
les maitriser. Cela facilitera le travail et rendra le cours plus fluide. Vous découvrirez
également de nouveaux outils et de nouvelles méthodes pédagogiques.

Organiser votre temps de travail : Les frontieres entre le travail et la maison devenant
plus floues, en gagnant du temps dans les transports ou les déplacements par
exemple, veillez a limiter votre temps de travail, et pensez a ne pas prendre trop de
temps sur votre temps personnel. Vous devez trouver un bon équilibre entre votre
temps de travail et votre vie personnelle. Quant au temps entre les cours, ou

pendant les pauses, ne restez pas devant votre écran a consulter vos emails. Vous
pouvez également faire une pause.
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En apprendre davantage

Liens en anglais :

e ATED talk by Shane Knight: Being Comfortable being Uncomfortable: Conversation
about Race.

https://www.youtube.com/watch?v=202Tn7vxhEc

e Judith V. Jordan, Harriet L. Schwartz (2018) Radical Empathy in Teaching. NEW
DIRECTIONS FOR TEACHING AND LEARNING, no. 153, Spring 2018 :

https://www.cmu.edu/dei-office/assets/radical-empathy-in-teaching.pdf

e Atalk about pronouns by counsellor Chloe Foster :

https://www.youtube.com/watch?v=HK_DlIi3lwwo

e Avideo about Transgender — understanding and having empathy :

https://www.youtube.com/watch?v=dOvDIR8CxG8

e A BBC video about understanding the difficulties of growing up Gay in Britain

https://www.bbc.co.uk/iplayer/episode/p057nfy7/olly-alexander-growing-up-gay
e Jackson, L., Haagaard, A., and Williams, R. (2019). Disability Dongle. Retrieved from:
https://blog.castac.org/2022/04/disability-

dongle/#:~:text=So%20allow%20us%20to%20explain,solution%20to%20the%20design%20pr
oblem.

Liens en allemand :

e Checklists for diversity-sensitive teaching :

https://www.gender.uni-freiburg.de/bereich-gender-und-diversity/Lehre/checklisten-
diversity-sensible-lehre-web.pdf

e Leitfaden fiir diversitatsgerechte Lehre (Fern FH Ferdinand Porsche) :

https://www.fernfh.ac.at/fileadmin/user upload/FernFH/FernFH/Gender  Diversity/Leitfa
den diversitaetsgerechte Lehre.pdf
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https://blog.castac.org/2022/04/disability-dongle/#:%7E:text=So%20allow%20us%20to%20explain,solution%20to%20the%20design%20problem
https://blog.castac.org/2022/04/disability-dongle/#:%7E:text=So%20allow%20us%20to%20explain,solution%20to%20the%20design%20problem
https://blog.castac.org/2022/04/disability-dongle/#:%7E:text=So%20allow%20us%20to%20explain,solution%20to%20the%20design%20problem
https://www.gender.uni-freiburg.de/bereich-gender-und-diversity/Lehre/checklisten-diversity-sensible-lehre-web.pdf
https://www.gender.uni-freiburg.de/bereich-gender-und-diversity/Lehre/checklisten-diversity-sensible-lehre-web.pdf
https://www.fernfh.ac.at/fileadmin/user_upload/FernFH/FernFH/Gender___Diversity/Leitfaden_diversitaetsgerechte_Lehre.pdf
https://www.fernfh.ac.at/fileadmin/user_upload/FernFH/FernFH/Gender___Diversity/Leitfaden_diversitaetsgerechte_Lehre.pdf

InclUDE

e Diversitatsgerichte Lehre (Universitat Wien; Infopool mit verschiedenen Unterlagen):

https://ctl.univie.ac.at/angebote-fuer-lehrende/diversitaetsgerechte-lehre/

e Diversitat — Geeignete Lehr- und Lernkonzepte (auch als Webseite):

https://infopool.univie.ac.at/fileadmin/user upload/p infopool/PDFs/Zielgruppen Herausfo
rderungen u Chancen/02 Diversitaet 2 Geeignete Lehr- Lernkonzepte.pdf

e Diversitdtsgerecht und inklusiv lehren (Videos):

https://ctl.univie.ac.at/angebote-fuer-lehrende/ctl-auf-youtube/diversitaetsgerecht-u-
inklusiv-lehren/

e Gender und Diversity in der digitalen Lehre (Hochschule fiir Technik und Wirtschaft
Berlin) :

https://www.htw-berlin.de/lehre/lehre-gestalten/lehren-und-lernen-in-praesenz-digital-
hybrid/gender-diversity-in-der-digitalen-lehre/#c54482

e Plattformen zu Gender und Diversity in der digitalen Lehre :

https://www.udk-
berlin.de/universitaet/gleichstellungspolitik/geschlechterforschung/plattformen-zu-gender-
und-diversity-in-der-digitalen-lehre/

Liens en frangais :

e Kohout-Diaz, Magdalena, “L’éducation inclusive. Un processus en cours”, sous la
direction de Kohout-Diaz Magdalena. Erés, 2018

e Chatenoud, Céline, et al. "De I’éducation inclusive a une communauté éducative pour
tous." Revue des sciences de I'éducation, volume 44, number 1, 2018, p. 3—11.
https://doi.org/10.7202/1054155ar

e Qu’est-ce que I'écriture inclusive ?

https://www.youtube.com/watch?v=clmOwRIVoaE

e Diversité au quotidien : favoriser I'inclusion, lutter contre les préjugés | ARTE Regards

https://www.youtube.com/watch?v=jM7N2zvRAEQ

e Plus d'éducation a la différence pour plus d'inclusion avec Mikaélle

https://www.youtube.com/watch?v=xusUT7V8LJY
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https://ctl.univie.ac.at/angebote-fuer-lehrende/diversitaetsgerechte-lehre/
https://infopool.univie.ac.at/fileadmin/user_upload/p_infopool/PDFs/Zielgruppen_Herausforderungen_u_Chancen/02_Diversitaet_2_Geeignete_Lehr-_Lernkonzepte.pdf
https://infopool.univie.ac.at/fileadmin/user_upload/p_infopool/PDFs/Zielgruppen_Herausforderungen_u_Chancen/02_Diversitaet_2_Geeignete_Lehr-_Lernkonzepte.pdf
https://ctl.univie.ac.at/angebote-fuer-lehrende/ctl-auf-youtube/diversitaetsgerecht-u-inklusiv-lehren/
https://ctl.univie.ac.at/angebote-fuer-lehrende/ctl-auf-youtube/diversitaetsgerecht-u-inklusiv-lehren/
https://www.htw-berlin.de/lehre/lehre-gestalten/lehren-und-lernen-in-praesenz-digital-hybrid/gender-diversity-in-der-digitalen-lehre/#c54482
https://www.htw-berlin.de/lehre/lehre-gestalten/lehren-und-lernen-in-praesenz-digital-hybrid/gender-diversity-in-der-digitalen-lehre/#c54482
https://www.udk-berlin.de/universitaet/gleichstellungspolitik/geschlechterforschung/plattformen-zu-gender-und-diversity-in-der-digitalen-lehre/
https://www.udk-berlin.de/universitaet/gleichstellungspolitik/geschlechterforschung/plattformen-zu-gender-und-diversity-in-der-digitalen-lehre/
https://www.udk-berlin.de/universitaet/gleichstellungspolitik/geschlechterforschung/plattformen-zu-gender-und-diversity-in-der-digitalen-lehre/
https://www.youtube.com/watch?v=clmOwRIVoaE
https://www.youtube.com/watch?v=jM7N2zvRAEQ
https://www.youtube.com/watch?v=xusUT7V8LJY
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Annexe 1: Résultats de I'enquéte en ligne

1. Questions and commented results of the surveys on Didactical Aspects of Inclusive
Digital Education

a. Results of the lecturers survey
Number of lecturers who’ve answered the survey :

- 40 from Austria
- 1from England

Concentration, tiredness and distractions :

Do online classes dffect your concentration more than in-class ?

@ Harder
@ Easier

No difference

Summary of difficulties encountered by lecturers :

- Greater distraction, easy to do 2 things at once

- Difficulty managing chat and presentation at the same time

- Screen fatigue

- Difficulty to understand and take in hand the courses and tools

- Problems with connections

- Lack of interaction, anonymity, difficult to encourage participation, difficult to talk to
a black screen, difficult to evaluate what is going on behind the screen

- Problems with distance learning for people with disabilities (e.g., hearing, visual)

- Much more organization, planning, new intensity, deeper didactic thinking

Many teachers talk about the lack of student involvement and participation and that they
had no cameras on.

Summary of benefits of distance learning :

- Easier for students/teachers who come from far away or who have other

commitments (children, job ...)
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- Less transportation
- Less disruption

Do you feel more tired during online classes than during in-class courses ?

@ More tired
@ Less tired

No difference

What is the source of fatigue?

- On the cognitive level

- Screen fatigue

- Different teaching method, more preparation
- Shorter attention span, more concentration

- No dynamics, sitting all day

Does the length of online courses have an impact on teaching ?

® Yes
® No

No difference

What are the reasons ?
- Less interaction, less questions

- Less breaks, therefore faster progress
- Courses need to be shorter
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More difficult preparation, and time to search for teaching materials must be

adapted

Social contacts and isolation :

Do you have any contact with your students ?

None of the teachers have contact with their students.

They would like to have more contact from students :

By email, at 99%

By videoconference, 51
By telephone, 48%.

In person, 83%.

They would like to have more contact with students on their own initiative :

By email, 17%

By videoconference, 12%
By telephone, 7%

In person, 44%

But most of all, they would like to have time slots made available for students.

Do you have any contact with your colleagues ?

85% of teachers have no contact with their colleagues.

They would like to have more contact:

By videoconference, 51%
By telephone, 41%

In person, 68%

For friendships, 32%

Workspace :

Are you satisfied with your workspace ?
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@ Suitable
@ Loderately
Sparsely
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54% have a dedicated space for study and teaching.

39% would like to have a special room or have it better laid out.

80% do not find that their layout interferes with teaching, however.

Online teaching :

Are you comfortable in class? In-class vs. online teaching :

In-site teaching? 68% are very comfortable, and 32% are comfortable.

Online teaching?

@ More comfortable online
@ As comfort

Less comfortable online

41%

Reasons they are more comfortable :

Sometimes demanding students in the classroom

More comfort at home

Less transportation, management and change of classroom
Lower quality materials

Reasons they are less comfortable :

Loneliness

Black screens without cameras

No or little participation

Lack of vision of students' attitudes
Lack of contact

Do you ask your students to participate ?

Project No : 2020-1-UK01-KA226-HE-094428

Cofinancé par le
*

* X %
*
*
*
Xk

i programme Erasmus+
* de I'Union européenne Page | 23



InclUDE

All teachers ask their students to participate in online courses.

Do you turn on your camera during the course ?

95% turn on their cameras :
- 15% by habit
- 34% are more comfortable with their camera on
- 24% turn it on to focus more

Breaks :

How often do you have breaks in your online classes ?

- 29% take breaks every 45 mins

- 22% take breaks every hour

- 15% take breaks every 75-90 mins
- 24% take breaks every 2 hours

What is the length of the breaks ?

@ 5 minutes
® 10 minutes
15 minutes

@® 30 minutes

51%

39% of teachers stay on their computers during their breaks
85% of teachers get food or drinks
39% go outside

Barriers to teaching :

How long does it take to travel to school ?
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28% have less than 15 minutes of travel time
24% have between 16 and 30 minutes of travel time
28% have between 30 and 60 minutes of travel time
20% have more than one hour of travel time

What have you put in place to facilitate student learning ?

44% make their slide shows available after the course
44% make detailed documents available
37% do not make anything available

They report having :

changed and used new, more exciting and interactive methods to enrich their
courses

used videos, animations

done more group work

used new materials

What could improve the course ?

Training on the different distance learning software

Purchase microphones and cameras

They would like to have software that allows them to project the slide and write on a
whiteboard at the same time

Have more resources

To be able to help each other to improve their courses

Did the facility provide any items to facilitate the classes ?

Moodle courses

Meetings/coffee with colleagues, meetings to exchange or test tools, mutual aid
E-Learning platform

Training for a better use of the new tools

b. Results of the students survey

Number of students who’ve answered the survey :

92 from France
21 from Austria
1 from England

1 from Albania
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1 from Colombia
6 international students in exchange

Dont : 27% des éléeves ont des besoins d’accessibilité

Concentration, tiredness and distraction :

Do online classes affect your concentration more than in-class ?

@ Harder
@ Easier

No difference

Summary of student challenges:

De-motivation, isolation/no social contact

Deconcentration/less concentration, more distraction/external solicitation

Not enough interaction (indirect interactions), no one to exchange/less mutual aid,
no vision on the mimics/gestures of the students or teachers so it was more difficult
to understand and know when to ask questions, less spontaneity, teachers do not
necessarily answer emails

Less fun courses, lack of pedagogy of digital tools, more monotonous courses

Lots of reading and PDFs, more workload

Screen and ear fatigue, environment not adapted to study/ always in the same space

Summary of benefits of distance learning:

Do you

No distraction from chatter or other students, quieter

More adaptable pace, study at the most convenient time, time management,
possibility to take breaks, management of the courses that interest us the most or on
which we need to work more

No need to be physically present, no travel time, wake up later so less tired, more
accessible

Help yourself with PDFs, manage the speed of the video course, read the pdf or the
course before video meetings

More comfort in the space (alone or knowledge of the room), less stress, less
pressure to participate

Ability to do other things at the same time as the course (e.g. drawing)

feel more tired during online classes than during in-class courses ?

* Xk
* *
* *
* *

* gk
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@ Yes
® No

No difference

Why are they more tired? :

- More difficulty concentrating, less attention

- Difficulty keeping up with the pace

- Need for more breaks

- Lassitude

- No energy, need to move, no outings possible

Does the course length have an impact on your learning ?

® Yes
® No

No difference

Why does the length of online courses impact learning? :
- Online courses are generally more dense and lengthy for complete understanding
- Need to review courses
- Less motivation
- Need for interaction, simple and synthesis lecture

Social contacts and isolation:

Do you have any contact with your peers or other students, or teachers ?

66% of students have no contact with other students.
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The majority of students meet for work groups or to work together at the University Library.

77% of students who have no contact would prefer face-to-face contact for group work, and
74% would like face-to-face friendships.

70% of students have no contact with their professors, and 67% of them would like face-to-
face contact with professors.

Workspace:

Are you satisfied with your workspace ?

@ Suitable
@ Moderately
Sparsely

Only 29% of students have a space suitable for study time.
And 16% of students are not alone in their space.

In your opinion, does the confiquration of the workspace have an impact on learning ?

62% of students think it does.
18% of students don't think it has an impact on their learning.
20% don't know.

According to them, they need:
- A good work environment (which is not the case for the most part)
- A room of their own, with appropriate equipment (chair, desk)
- A dedicated room, to separate the study areas from the common areas
- More ergonomics and accessibility

This would allow:
- Better concentration
- Better mental health

Online teaching :
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Are you comfortable speaking in class? In-class vs. online learning :

@ More comfortable during online classes
@ Less comfortable during online classes
As comfortable online as in-class

@ As uncomfortable online as in-class

The reasons why students are more uncomfortable in distance than in face-to-face are :

- There is a lot of latency, the course is less direct, less fluid, less dynamic

- Alot of difficulty in reformulating, less instinctive

- Fear of speaking up because less comfortable in front of other students whom one
does not know or has never seen, individualization

- Many don't have a camera or audio, so no idea who you are talking to

- Many students feel more judged than in person, and feel the attention is more
directed towards them

- Itis less easy to intervene because you have to wait for the right moment to speak,
no possibility to let people know that you want to speak

Students are more comfortable expressing themselves remotely because :
- Less social anxiety, less pressure and stress

- Easier and freer to use chat
- More time to think

Do you turn on the camera ?

Only 20% of students turn on the camera during the online course.

48% of them out of habit
43% of them because the teacher asks them to
Only 17% to concentrate

As for the students who do not turn on the camera :

55% indicate that the teachers do not ask for it
74% are not comfortable with the camera on
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30% share their space with others or do not want to show their space
14% do not turn it on due to technical issues

Breaks :

How often do you have breaks in your online classes ?

- 11% have a break every 2 hours
- 43% have a break every 45 minutes
- 46% have a break every hour

However, they would like to see breaks adapted to the density of the course.

65% of students think that breaks should be more frequent, compared to 11% who think
they should be less frequent.

20% think breaks should be shorter and 19% longer.

What length of breaks would you like ?

@ 5 minutes

@ 10 minutes
15 minutes

@ 30 minutes

Break time or after school :
- 39% of students stay on their computers

- 81% of students get food and/or drinks
- 28% of students go outside

Barriers to learning :
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Does online education impact your finances ?

@ Spend more
@ Save money

No difference

Does online education impact your time ?

@ Savetime
@ Losetime

No difference

51% of students have a job while taking classes, and 14% have to take care of people.

What are the positive or negative points of the courses set up by the teachers ?

Positives :

- Subtitled lectures, slideshow summarizing lectures, writing down important
points/words/ideas

- Make the material or the course available to the students in advance

- Make available interesting materials or make courses available as podcasts, videos,
youtube channels...

- Set up question and answer sessions, online quizzes

- Interaction, active participation

- Take several breaks or adapt the length of the course

- Teachers should listen to students, check in with students

- Lighten homework

- have small classes

Negatives :
- No connection with the students, do not answer their emails
- No provision of materials, lessons or slides
- Unclear instructions
- Monotonous tone
- Forced to put the camera on or speak up
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- Only sends long PDFs
- Lectures are too long
- Does not accept latecomers to the online course and therefore does not accept
students in class
- Professors who don't teach at all because they don't endorse online courses
- Poor audio and video quality
What can be improved for distance and online courses ?

- Distance learning should be occasional, dynamic and lively with interactions.

- Teachers must be aware of the handicaps of their students.

- It could be interesting to adapt to the periods of the year: night at 6 pm, winter
(January/February period), no break between exams and classes, the overload at the
end of the year (between files, exams, classes, internships...)

2. Focus group discussion & 1-on-1 interviews

a. Guidelines questions for interviews & discussion : didactical guidelines
i.  Choice of Interviewees

The aim is to have 5-10 interviewees for each country. Ideally, try to find at least one
representative of each of our target groups: Students / Higher Education Professionals /

Social Service Providers in the field of Education / Lecturers and Policy Makers.

Inviting the Interviewees

Invite the interviewees by email. Ideally, they already know what we will be talking about
when joining the interview/group discussion. To make sure, please give them a brief
summary of the project, the link to the homepage as well as the questions from the
guidelines. You can use the text and the advantages for the respective target groups from
the information leaflet for this.

Choosing the Type of Interview

As COVID 19 restrictions still apply to many countries, it might be easier (and safer for all
participants) to do the interviews in an online format. Also, the interviewees do not have to
sacrifice so much of their time as there is no travel involved. Additionally, it might also
facilitate the involvement of interviewees from locations farther away.

Both a focus group and one-on-one interviews have their advantages and disadvantages. In a
larger discussion, points may be raised that would not have come up in a one-on-one
interview. However, many people feel more comfortable in a situation where there are not
so many other people present (also, online interviews may be easier with only two or three
participants). Finding a date and time that suits all participants might also be a problem for
group discussions. However, choose the format that you think will get you the best results.
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Preparing an Online Interview: Choosing a Video Conference Program

If there are more participants involved, choose a video conference program that people (and
you) are familiar with and/or that best suits your needs. For example, if you have Deaf
interviewees who use sign language, they often prefer Zoom, as this program allows you to
"pin" the sign language interpreter's video so that it remains visible all the time. Decide if
you will be sharing your screen or using a PowerPoint presentation — this might influence
your choice of conferencing tool.

This may sound trite — but test your equipment in combination with the conference tool
chosen in advance, as technology tends to malfunction at the worst moment possible.

Conducting the Interview

If you want to record the interview (as might be advisable for further reference), ask the
interviewee(s) for their consent. Make sure that you have some proof of that consent.

Ask the questions that you have prepared based on the responses to 101 and these
guidelines for focus group discussions/interviews about 102, but let the interviewees talk
freely as much as possible — interesting notions might come up.

ii.  Examples of questions for different target groups
LECTURERS :

e Did you use online teaching before COVID-19 ?
o If so, did your online teaching change ?
o If not, how did you deal with the challenge of switching to an online format?

e Did you need assistance with the conception of your lectures ?

e How did you experience your online teaching ?
O Was it a good experience ?
o What would you do differently now that you have had the experience of
online teaching?

e Did you use some applications, such as ppwt, videos or else for your online classes ?
o Do you think some of them helped the students be more focused ?

e Did you feel like your students were focused ?
o Did they interact during classes ?
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m Asking questions?
m Answering questions ?
m React to what you said ?

e Did you feel tired after online classes ?
o Would you like it to be shorter ?
o0 Would you like more pauses ? Or longer pauses ?

e Did you have contacts with your students apart from online classes ?
o0 Would you like to have more contacts ?
o0 What could you do to have more contacts ?

e Do you think online classes adapted more to your timetable ? (in terms of travel time
from one class to another, or to go to universities ...)

e Do you like teaching online ?
o Why?
o0 What are the advantages and disadvantages of online teaching ?

STUDENTS :

e Do you have any accessibility needs?
o Visually impaired?
Deafness?
Functional neurological disorder?
Motor skills problem?
Dyslexia?

O O OO

e Did you have online courses prior to COVID-19 ?
o |If yes, did your courses change as a result of the action taken for COVID-19?
o If not, did you have any difficulty adjusting to online courses?

e Did you see a difference in focus and attention with the online courses?
O Are you more or less focused during online classes?
o Why do you think you are less focused during online classes?

e Do you feel more tired during online classes?
o For what reasons?
o Do you need more regular breaks?
o0 What do you do during your breaks?
o0 How long a break would you prefer to have?

e Do you feel that online courses impact your learning?
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e Did you have any contact with your classmates?
o What types of contact? What types of contact would you like to have?
o Was there any mutual support?

e Did you have contact with your professors outside of online classes?
o0 Would you like to have more contact with them?
o What is your work space like? Do you have a specific space (desk ...) ?
o Was it convenient for you?

e Were you speaking up during the online classes? Or were you asking questions?
o If not, why not?

e Were the online classes more convenient for your schedule (in terms of travel
to the university, student jobs ...)

e Do you have any suggestions for improving the courses?

e What were the advantages and disadvantages of online courses in your opinion?

b. Answers and summaries of the interviews & discussions : didactical
guidelines
i.  Summaries from England

Participants

1 —lecturer in English and research skills, works with both international and home students.
2 — lecturer in emergency services, works mainly with mature home students.

3 — HE professional, runs large-scale online events for the general public

4 — student, physical disability and hard-of-hearing.

5 — student, international

6 — lecturer in product design, works with a range of students

7 — lecturer in childhood teaching, works mainly with mature home students.

8 — lecturer and leader of a research and study skills programme for post-graduate students,
mainly mature and both home and international.

Questions

Did you feel like your students were focused ?
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Several lecturers mentioned issues with students logging in at the beginning of a lesson, and
then leaving the laptop and not participating. This could be seen via BBB participation data,
at the end of sessions if a student remained connected long after the rest had left, and in
breakout rooms.

With large groups, it was sometimes found that if a group of e.g. 8 students was moved into
a breakout room, less than half of them would be involved in discussion. This meant that
students sometimes resisted going into breakout rooms and preferred to continue
discussions in the main group. Lecturers noted that it is easier to monitor breakout sessions
in face-to-face teaching. With online teaching, you need to enter and exit each breakout
room individually to see what is happening. There is also a slight delay in Teams, where you
can hear the room but the current participants don’t see that you have entered. Lecturers
said that this was sometimes useful in that they would hear students commenting that the
task was too big or was not clear. They may not have said it directly to the lecturer, but
knowing about it would allow the lecturer to make changes.

To encourage participation, lecturers would inform module leaders if they were aware of
particular students regularly not participating, so that the module leaders could follow up
directly. In some cases, module or course leaders and academic coaches joined certain
sessions. If students were informed about this in advance, engagement tended to increase,
particularly where the staff were participating in activities rather than just observing.

In smaller groups, and in optional modules, students were more likely to participate.
Lecturers noted that bigger groups were scheduled for online teaching, and some mandatory
modules were approaching 200 students. If they had all wanted to participate, the sessions
wouldn’t have been manageable.

It could be helpful to show a confidential poll (results visible only to the lecturer) at the
beginning of each lesson. One lecturer used this and had options for students to say if they
were ok, having issues but dealing with them, or having issues and needing support.
Students who said they needed support could then be contacted at the end of the session.

Did students interact during classes ?

Students generally did answer questions, either verbally or via chat. One lecturer noted that
her international students tended to give details such as their student number before
answering, which wasn’t necessary and could take up more class time.

Another lecturer said that she mainly used directed questions, e.g. asking a particular
student by name, and this worked well.

Students could be more inhibited to ask their own questions online. This could be because
they were more aware of taking up time from the rest of the group, and lacked visual
feedback to see whether it was annoying their classmates.
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Many students showed a preference to communicating via chat, but this could slow things
down if it took them a while to type on a phone, or frame what they wanted to say if English
wasn’t their first language.

On the other hand, chat was particularly beneficial for students with laptop issues that made
it harder for them to speak in real time. One group with lots of mature students who were
working in the emergency services had a WhatsApp group. During the session, some
students would monitor the group and pass on comments and questions from those who
were in a noisy environment or joining with poor internet. This also helped session flow, as it
can be difficult for the lecturer to monitor chat while leading the lesson and responding to
verbal questions.

It was much harder to see students’ reactions online, especially if they didn’t put their
camera and mic on. Lecturers noted issues with mics not being muted while students were
doing something else, which could be disruptive. In larger groups, it was difficult to identify
where the sound was coming from and mute it quickly.

There was generally less joking, and students didn’t respond to each other’s questions in the
way they might have face-to-face. This was compounded because there was no visual cue to
see who was currently talking and signal for the next person to talk, or to avoid two people
trying to speak at the same time.

Some lecturers found that the few minutes before and after face-to-face sessions, and
during breaks, were a big loss. Students would have used them to ask quick questions, but
they now scheduled appointments and tutorials, which took up more staff time.

It was harder to see whether students understood the material. During face-to-face sessions,
a lecturer could tell from body language or facial expression that something wasn’t clear,
and rephrase it or give more examples in class. Online, this was missed and would again
need to be picked up in separate individual sessions.

The pastoral side was also harder, and it wasn’t possible to see if a student was upset or
otherwise comfortable due to the material being covered in class.

Discussion in breakout rooms was sometimes difficult because of students being logged in
but not engaged, because of them not knowing each other well, or because of issues such as
shyness or lack of confidence in the materials. They were most successful when lecturers
could take time in advance to plan groups e.g. mixing chatty and quiet students, and
students more familiar with the topic with those needing more support. This could only be
done in smaller overall group sizes, and where the lecturer had got to know the students.

For the first couple of times in breakout rooms, it could help to give very explicit instructions
e.g. “When you get into the room, everybody take a moment to introduce yourself. Then
[Person A], read out the first question and make a note of what the group discusses, so you
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can report it back when we join together”. Nominating a group representative could also
help with quieter groups, to ensure someone is ready to lead and report back.

Lecturers noted that a discussion activity which might have taken 5-10 minutes in class,
could end up taking more like 20 minutes online, because of the time taken to put people
into breakout rooms, check on the activity in those rooms and bring the students back
together.

Compared to face-to-face, how were your energy levels with online classes?

Generally, lecturers found online teaching was much more exhausting, because they were
not getting buoyed up by the students’ presence and response. There was also an element
of mental tiredness, because lecturers were worried about whether their message was
getting across, particular in camera-off groups.

Lecturers also had to use more energy to get the class going and keep the students engaged,
while feeling like they had more attention on them overall, which could be draining.

Many cited the unexpected physical demand of sitting at a computer screen all day;
lecturers would normally move around the classroom for a significant part of each session
face-to-face. Students would also have more opportunities to move, perhaps going to
different rooms or buildings. Even lecturers who tended to be physically tired after face-to-
face teaching, because they were carrying a chair around and moving from group to group,
still found sitting all day to be more tiring than they’d expected.

Lecturers found that their email and messaging workload increased, and students’
expectations changed, to the point where they might complain if they didn’t receive a
response to a message sent at the weekend or late in the evening. Lecturers had to make a
conscious choice to set boundaries here.

Were online class sessions the right length?

Online classes tended to be scheduled for the same time and length as their face-to-face
equivalent, between 2 and 4 hours. It would have been difficult to shorten and reschedule
everything. At the same time, lecturers felt that they couldn’t cover as much material, so
shorter sessions would have been an issue.

Some lecturers felt that particularly where they had longer slots, it might have been better
to schedule them differently online. For example, the mature emergency services students
had originally had a full day of 9-4.30 teaching on a Friday, designed to fit in with their work.
After the move to online, it might have been possible to have a shorter session (1-2 hours)
each day and still fit in with working requirements. However, this couldn’t be changed due
to general scheduling issues.
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Another lecturer had a regular 4-hour slot, which she felt was a bit too long to sustain the
students’ concentration online (in face-to-face they would have moved around and perhaps
gone to the library for research tasks during the session). She therefore started to schedule
the first hour as a lecture, and produce a video lecture uploaded in advance. Students then
had the choice to either watch the video lecture at any time during the week, and then join
for a 3-hour slot, or to continue with the 4-hour slot and watch the lecture individually at the
start.

How were the breaks structured during online classes ?

Some lecturers scheduled definite breaks of around 10 minutes, and encouraged students to
move around. However, the lecturers found that they tended to continue working at the
screen during the breaks, so didn’t get the benefit themselves.

Several good practices around breaks were identified:

Putting the whiteboard on the screen as the break started, so students could draw on it as a
way of relaxing and interacting with each other.

Opening up a separate breakout room during breaks, which the lecturer would not enter, so
that students could chat informally with each other if they didn’t go away from the screen.

Building breaks in with individual activities so that students had more flexibility. For
example, giving them a task or video to watch which should take around 10 minutes, but
giving them a 30-minute slot, so they could take a break and then do the activity, or the
other way round. As a longer slot, this could also be scheduled around the lunch break.

Did you have contact with your students apart from online classes (e.g. office hours) ?

Most lecturers had individual appointments and tutorials. One department found that
attendance was more frequent and more punctual online compared to face-to-face, so they
continued to do online tutorials even after the return to face-to-face teaching. Students also
preferred this as they didn’t need to travel.

Other benefits to online tutorials were that it was easier to share work digitally and view it
together, rather than both looking at a small monitor. Some students also preferred not to
be alone with a lecturer of a different gender.

Although some lecturers found it wasn’t possible, others found that students would still ask
them individual questions straight before and after sessions, and during breaks, in a similar

way to online teaching.

Was more contact with students wanted or needed ?

Project No : 2020-1-UK01-KA226-HE-094428

RN Cofinancé par le
VI programme Erasmus+
s de I'Union européenne Page | 39




InclUDE

Lecturers missed just bumping into colleagues and students, there was really no online
equivalent for this.

Some students asked for catch-up sessions as individuals or as small groups, if they had not
fully understood the material from the last lesson, or had missed a class.

While lacking time for additional contact out of class, lecturers encouraged more pastoral or
social activities in class time. For example, some students shared photos of their location or
something interesting going on in their life.

Lecturers found that more people than usual needed support just to talk more generally,
particularly if they were living alone during the lockdowns. This therefore became not only a
teaching, but also a pastoral care responsibility.

In terms of contact with each, the students who had started their teaching face-to-face were
generally very keen to get back into the classroom. The first year students who started
during the September 2020 lockdown and had never met in person, showed a preference for
continuing online. They had no preconceptions about the university experience and so were
happier with online teaching.

Did you notice any groups of students struggling more than others, or having a better
experience than usual, during online teaching? (Groups could be e.g. international,
mature, disabled...)

In general, students experienced a lot of shock and stress during the first lockdown, and
many were nervous about coming back after the second lockdown. Higher numbers than
usual were off sick with Covid. Lecturers found that students had an expectation of more
allowances and support to catch up after being off with Covid. For example, in earlier years if
they’d been off with a cold or flu, they would make their own plans to catch up and borrow
other students’ notes etc. After Covid, they would expect to have catch-up sessions with the
lecturer.

- Mature students

Many mature students had been out of formal education for a number of years, so they
struggled with academic skills such as research and academic writing, and needed much
more support here. If they were doing a postgraduate qualification, they could access even
less support, as most of it is aimed at undergraduate students. In face-to-face teaching, it
was easier to get them to do group work on papers and to read the papers in real time.

The mature students very often had tensions with work balance, particularly those working
in emergency services. Where online teaching meant that their learning could be more
flexible and self-paced, this was a benefit. In particular, if they had to work during the
lockdowns on days when they should be in class, it helped to be able to catch up on lectures
in their own time, even if they missed the discussions.
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One lecturer had a number of female mature students, and she noticed that they had many
more demands on their time when studying online. Not only were they often still supervising
children during online classes, but also where a partner was nominally taking care of the
children, they would interrupt classes to ask the student questions about childcare. There
seemed to be an assumption that while they were in the home, the running of the home and
family was their priority. In contrast, during face-to-face classes they would be out of the
house, probably with phones switched off, and so the number of interruptions to their study
would be reduced.

- International students

A key element for international students is that they tended to choose studying abroad
because they wanted to experience life in a different country and to get to know people
from a range of backgrounds.

International students joining in the September 2020 lockdown found it very difficult not to
know their classmates. In camera-off groups, they could see the face of their lecturer and
only the names of their classmates. The students felt less confident about raising questions
when they didn’t know their classmates. They also felt disconnected from their university.

There is generally a lack of connection between international and home students,
sometimes due to perceptions of ego and stereotyping. This was exacerbated when the
students couldn’t get to know each other.

As they were often facing lockdown in student accommodation and spent a lot of time
alone, international students found it hard to get motivated. If they took part in a class with
limited group activities, they felt like there was no incentive to engage and participate.

It was more difficult for international students to find the information they needed,
particularly if they were new to their university’s systems. They didn’t know how to get
information about their timetable and modules, the name of their lecturers and how to
contact them. Care needs to be taken to distribute this information very clearly and in
advance for online-only modules.

Another communication was very long and in-depth emails. They could be hard to read.
Good practice to improve this would be to send short emails with only one topic per email,
to send video announcements and reminders, and to highlight actions and benefits.

- Young students

Several lecturers found that students coming straight from school were very reluctant to put
their cameras on and to speak via mic. They had a strong preference for chat. They could
also have concerns about images used automatically as profile pictures and could spend time
during the lessons discussing this. For these students, it is important to be clear about
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expectations and show what the benefits are of using the camera and mic. On the other
hand, if you cannot list clear benefits, you may need to accept their choice and work around
this.

- Students with caring responsibilities

One lecturer gave an example of a student caring for a family member with memory loss,
who had concerns that the family member might forget and interrupt during more formal
activities such as exams and presentations. This has led to a change in policy, to make it clear
that the chair or moderator for such activities should take time in advance to discuss with
students if they have any similar concerns that they need to raise (it already existed and was
covered briefly in training, but was still not well known). In the example, the student felt a
lot more relaxed when knowing that the chair of their viva voce was aware that
interruptions might take place and prepared to take a break to allow the student to deal
with their family member.

Do you have any tips or suggestions for how to make students feel like they
belong/have a sense of community during online teaching?

It was positive to note that although it took them a bit longer, even the online-only students
who had never met in person eventually made friends with each other, mainly through
breakout and discussion activities. This was important, because before they felt a sense of
closeness, it affected their ability to learn from each other.

Some lecturers would leave the online classroom open for a short while at the end of a
lesson, so students could chat informally before leaving (to mimic the opportunity they
would have to do that in face-to-face teaching). One lecturer let students know that they
would be opening classrooms 15 minutes early to do technical checks, and students could
join early to chat with each other.

One lecturer set up a dedicated Teams channel for each module, that could be used
throughout the week for the students to discuss things.

Setting expectations and modeling good practice can be helpful. One lecturer made a point
of welcoming students by name and asking how they are as they joined a session. She then
found that students picked this up and would start greeting and welcoming each other in the
chat. As new students joined the cohort, this practice continued and so the new students felt
welcome.

Students were encouraged to do online co-working sessions outside of class, e.g. by opening

a video link to work on an assignment at the same time and then discuss together if they had
any questions.
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International students suggested that it would have been helpful to put students into small
study and activity groups at the beginning of each module, mixed between home and
international students. This would give each student at least a few other people that they
could feel comfortable having discussions with and asking questions about the module. It
would help them to feel connected to a minimum number of their classmates. It could also
expand connections, if students then involved other friends and introduced them to their
study group.

The Students’ Union could be a good source of connection for international students, if there
are well-publicized groups linking students by cultural background, nationality and hobbies.
It would also help if they ran presentations on elements of host country culture and
behavior, and on university systems.

Some post-graduate students found “study buddies” in pairs or small groups, and tended to
work with them outside class sessions. Where students were more proactive, it was
generally more effective to let them develop group activities organically, and formal
activities could then end up feeling more forced and being less successful.

Where students have never met in person, it can be helpful to have informal meeting
activities for the module e.g. a coffee break slot before or in the first week of the module, so
they can introduce themselves and find out about each other without worrying about taking
in the new learning material at the same time.

One department organized a virtual team photograph; anyone wishing to take part could
produce a cartoon avatar of themselves, and these were added to a simulated group

photograph.

Some modules set up specific Twitter hashtags so that students could quickly find and share
information with each other, which helped to encourage discussion.

Events to celebrate each other could also be helpful. One department organized a virtual
“gala”, during which staff and students could send in “shout outs” to celebrate each other.
For example, a lecturer could give a shout out to a student for an achievement such as giving
their first presentation, and students could shout out their study buddies or someone who
had helped them.

How was your personal situation or work/life balance affected by online teaching?
Lecturers identified some things that were easier when teaching online:

- Time is saved on commuting to campus.

- Time is saved on packing up to leave one classroom, and physically moving to
another classroom (which could also be in another building or on another campus).
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- They had more flexibility over room temperature when at home.

However, they tended to find that the time saved was used to do more work, rather than
being spent outside work. They were more likely to start work early and finish later, as the
boundaries between work and home became blurred. They remained at their screen,
checking emails during breaks between classes when they would previously have moved
around. They also spent time learning about digital tools and online teaching methodology.

The demands on their time from other people were greater during online teaching. One
lecturer found that she was being scheduled back-to-back meetings from 8am to 6pm, five
days a week, whereas before she might have had one day a week like that, a couple with
several meetings and a couple with hardly any meetings. Another lecturer found she started
to get anxious about checking and responding to students’ emails and chat messages. She
had to reset boundaries with the students so that they would not complain if they e.g. sent a
message via chat at 11pm and hadn’t received a response by 9am the next morning. She also
made her emails harder to access, removing them from her personal iPad.

In your opinion, what are the advantages of online teaching?

- No commuting — this saves both time and money, particularly with rising fuel costs
and public transport fares.

- People save money by not buying snacks and lunch on campus.
- May be a better use of staff time than face-to-face (although face-to-face preferred).

- Some of the apps and other features of online teaching are good for learning and
easier to do online.

- Students may attend more frequently (they say they prefer face-to-face, but
attendance tends to drop off as they get closer to deadlines).

- Itis quicker and easier for guest lecturers and speakers to take part in an online class,
increasing the likelihood that they will agree to do this.

- Larger class sizes can be scheduled for symposia and talks, particularly where limited
student participation would be expected.

- Larger class sizes save scheduling time e.g. a lecture that is mandatory for three
different modules may previously have been run three times, but can now be run

once only.

- Reduced scheduling can save money for the university.
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- If lecturers have more teaching time because they do not need to travel between
classrooms, this can ease scheduling conflicts for the university.

- Online teaching can be more inclusive, particularly for disabled students or those
with less choice for study in their local area. One lecturer also cited period poverty,
with a student saying she could not afford sanitary products for herself and her
daughters, and had to prioritize the daughters’ use as they had to go face-to-face to
school.

- Online tutorials can be a good way of having private 1-to-1 interactions to get to
know students better, without them being concerned that their classmates or other
staff will overhear their difficulties (and reducing the face-to-face issue of finding a
private meeting room on campus).

In your opinion, what are the disadvantages of online teaching?

- Although it is difficult to define, many lecturers regretted the lack of personal contact
in face-to-face teaching, both for themselves and for the students. Some lecturers
found teaching less energizing and more stressful when they were not in the same
room as the students. They also noted that many students were looking for
connection and missed physically meeting with classmates.

- Technological issues, particularly internet connectivity (which could have a greater
effect on staff and students in rural areas, or those joining from different places).

- Students may have more interruptions from their work or home life, if calling in from
those places.

- ltis slower to cover the same teaching material online, compared with face-to-face.
This can mean more teaching time is needed overall.

- More preparation time may be needed, particularly when getting used to new
systems or software. Visiting lecturers can be especially affected by this, as they tend
not to be allocated additional time.

- Itis more difficult to gauge students’ understanding and identify any problems (e.g. if
they become upset by the material).

- Some universities are exploring “hybrid” teaching where the lecturer teaches face-to-
face in a classroom, with students joining the same class online (so-called “hybrid”
teaching). However, most lecturers felt that this is very difficult to manage, unless
there are two people running the session. A more manageable version is a mixture
(e.g. face-to-face one week, online the next).
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- The social aspect of learning can be lost online, if a group of students is not brought
together into a community. For example, in face-to-face discussion, a classmate may
spend time explaining a topic in more detail to someone who hasn’t understood it,
which happens less with online teaching. Classmates may be slower to answer each
others’ questions generally, and teaching can default to a one-to-many model with
interaction focusing through the lecturer, unless they take steps to avoid that.

- Alack of cohesive group feeling can also affect student retention. One lecturer said
that during face-to-face teaching, if a student said they were struggling and thinking
of leaving the course, their classmates tended to rally around, to encourage and
support them. This happened less if the students knew each other less well.

What would be your preferred teaching model in the future?

Most lecturers showed a preference for mixed teaching (sometimes online and sometimes
face-to-face), especially for post-graduate level. They noted that the undergraduate students
are partly motivated by the university face-to-face experience, so fully online learning would
be a disadvantage for most of them, and their teaching should be weighted towards in-
person teaching. It is also more beneficial for the lecturer to be able to gauge their
understanding and lead them a bit more, which is easier face-to-face.

One lecturer for post-graduate students said they were already using this mixed model,
giving the students a choice. The same lecturer would be run online more than once, at
different times of the day to fit in with different time zones or commitments. It would then
also be scheduled to be run once in-person. All face-to-face lectures would be scheduled on
the same day, and a regular day (e.g. the last Friday of every month), to make it easier for
students wishing to attend in person to plan in advance, so they would only need to travel in
once, and so that they would know that anyone else coming in for face-to-face learning
would be there on that same day. This scheduling also gave the option for a student to
complete fully online or fully face-to-face if they preferred.

Best practice for inclusion ?
- Nothing about us, without us

If you’re making policies or resources for a certain group, make sure you involve
representatives from that group from the start, and involve them in decision making. This
will help you to meet the needs you aim to meet. It also means the target group feels
reassured that their concerns have been understood.

If you don’t involve your target group, you risk producing an output like the disability
dongles described by disabled activist Liz Jackson (2019) as “A well intended elegant, yet
useless solution to a problem we never knew we had”.

- Peer networks
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Establish peer networks for both staff and students, e.g. a disabled staff network, an LGBTQ+
student network. These can increase people’s sense of belonging, help to find others who
experience similar issues in their university life, and make it easier to identify problematic
patterns or systemic barriers that need to be changed.

- Feedback

Many higher education institutions (HEIs) will have an annual survey or other feedback
collection method, often done at the end of a module, semester or academic year. Of
course, any feedback gathered at the end of a programme will be too late to benefit the
student who gave it. Look for opportunities to check in with your students more regularly.
Frame your questions not for positive scores, but to identify quick fixes that you may be able
to change during the course of the module. Even where you personally can’t make a change
due to systemic issues, if you're able to put forward issues raised to the relevant committee
or department, your students will feel listened to and have more hope that a bad experience
for them can still benefit others like them in the future.

- Staff awareness

Your HEI will probably already gather information about individual students’ accommodation
needs, if they have flagged these with the university and requested support. Check the
current systems for that information. If it is passed only to module leaders, and then not
shared with visiting lecturers, study skills tutors or other people who will work directly with
the relevant student, then there is a gap in your system which will lead to reduced support.

- Unconscious bias

Nobody wants to think that they could be biased. However, we live in a society where
around us every day, choices are made that favour certain groups over others, or encourage
us to make assumptions about others. If your HEI offers unconscious bias training, view it as
an opportunity to give the best possible experience as all your students. If this training is not
available, contact your HEI staff development department and encourage them to add it.

- Uncomfortable conversations

Be prepared to have uncomfortable conversations in your classroom. For example, if one
student offends another student (either deliberately or unintentionally), or if a student
becomes upset with some content in your teaching material. We cannot know the
background and experience of everyone in the classroom, so we never know what could
cause an issue. (Of course, discriminatory speech against protected characteristics such as
race and gender would always be an issue and is not appropriate in the classroom).
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It can be difficult to react in the moment, particularly if you feel pressure not to disrupt a
whole class of students to deal with an issue for a small number. Thus, it can be helpful to
make a plan in advance. How will you react if a student becomes upset with your material? If
you hear a student say something offensive? If a student reports something offensive that
you personally didn’t hear? Consider whether online tools such as breakout rooms can be
used at the moment to diffuse the situation while you deal with it.

ii.  Answers to the questions from Austria

Participants lecturers

2 — lecturer in qualitative research, with affinity for technology and digital tools

5 — lecturer for Arts & Design at university and at technical college
Interview questions

Questions

Did you use online teaching before COVID-19 ?

2- During presence courses, but with online tools, not online teaching as such.

5-No.

If not, how did you deal with the challenge of switching to an online format?

2- Switching to online teaching overnight did not present a problem because | have an
affinity for technology. | read up on it quickly, watched some YouTube videos and checked
what others did. For myself, | created a portfolio with things that worked well and things
that did not work so well. | admitted my weaknesses to the students, i.e. that it is hard
talking only to "small black boxes". Many teachers did not do that, but the students liked it
very much. | worked more with Zoom, because it already had implemented a soft focus

function for the background, this was better for anonymity.

5- Yes, it was a gentle introduction, but at the beginning there was chaos. Later on, we
mainly worked with MS Teams; first we worked with Zoom.

Did you need/have assistance with the conception of your lectures?
2- There was some internal training on how to do online teaching, how the teachers should

sit, what about lighting, how to activate students, etc. Within the department, we also had
an exchange between colleagues. We had good support from the e-learning department. At
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first, we still had face-to-face contact with colleagues, later on we used phone calls in the
evening.

5- Yes, because we did the first lectures in team-teaching. Later on, there were training
sessions (which | did not attend).

How did you experience your online teaching?
Good.

Was it a good experience?

2-Yes.

5- It was an experience, there were also some good things... For meetings, online works well,
or in small groups for short blocks. Large groups are difficult to handle/manage online.

Did you use some applications, such as ppt, videos or else for your online classes?

2- Yes, short videos, excursions, activating exercises with post-it notes. There was always
PowerPoint and follow-up with a more in-depth text. Basic texts that are easy to understand.

5- Mostly PDF with videos. Also PowerPoint and some graphics programs. Mentimeter from
time to time. Lots of short exercises.

Do you think some of them helped the students be more focused?

2- Yes. Additionally, one needs to interact with the students and say goodbye to "l am the
professor, | am telling you, | am going to, etc.".

5- Yes, | think they appreciated it. It was certainly better than just talking and showing them
slides with text on them.

Did you feel like your students were focused?

2- That's difficult. You plan your seminar in a way that it will work as a presence course and
you think that the same will work online. Then you are teaching online, and during the first
unit you notice that it doesn't work at all. Then | took out a lot and added questions in order
to activate the students instead of presenting slide after slide. That enhanced the
interaction. Not just all these break-out sessions. The break-out sessions were a chance for
the students to network with each other.

5- No, the concentration levels were very low. It worked well in small groups and with the
camera switched on. It doesn't work with large groups.

Did students interact during classes?
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2- Yes, by asking questions to the lecturer and during the break-out sessions. But one also
has to develop methods for teaching: breaking up the lessons with activating tasks improves
the interaction.

5- Yes, there were time-slots to reach each other via Microsoft Teams, and to meet online in
the evenings. The chat function in Teams wasn't used at all.

Asking questions?

2- At first, people held back because everybody was visible at once. Then | said: "Colleague x
y z, what do you think about that?" | actively addressed them, and | kept doing that all
semester long. My general aim is to create university teaching together. At the beginning, it
must have been terrible for the students, when | asked them something, because then they
had to answer. With time, they realised that it worked well.

5- Yes, anyhow by the lecturer.
Answering questions?

2- If there were questions, | did not want to present the correct answer at once, but | asked:
"What are the others thinking about this?", in order to involve them as well.

5- That worked better in small groups. In large groups everyone was so anonymous that the
lecturer stopped asking questions.

Would you like to have a shorter class ?

2- Yes, | was all run down. The eyes, the exhaustion, all my energy was gone. Teaching online
takes so much energy out of you. The 1% hours simply won't end.

5- 1 was certainly more tired than normally, yes. Because you lack the "mental switch off"
during the breaks and there is no feedback from the students. That reduces your motivation.

Were online class sessions the right length?

2- More than 45-50 minutes is impossible. The students will collapse. 45 minutes is a good
interval, afterwards you need to switch to blended learning. Because the students don't
want to do it anymore. You need to ask them if the unit is too long and you need to listen to
them. If they tell you that they are tired, you should not force the full 1 % hours, but rather
stop. They may be fitter another time, then you can do a bit more. But after 45 minutes you
should switch to a creative phase, even if they are only drawing a picture or taking a photo.

5- A maximum of 45 minutes for a lecture and then a 10-minute break. But we tried to
combine theory and practice.
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Did you have contact with your students apart from online classes (e.g. office hours)?
2- Yes, by phone calls and emails. But you get swamped with emails; if you get 50 e-mails,
you won't be able to answer all of them. Then | told them: "Just call me. You can reach me in
this way and | will try to find a solution."
5- We missed the personal exchange. E-Mails were sent. Students rarely made phone calls.
Was more contact with students wanted or needed?

The lecturer would have had nothing against more contact with the students.

Do you think online classes adapted more to your timetable? (in terms of travel time
from one class to another, or to go to universities ...)

2- Yes, sure. Although one might ask oneself whether it makes sense for one meeting to end
at 2 PM and for the next one to start at 2 PM. With respect to time, there were some
advantages, but not for my personal life. | like commuting to the university by bike for 20

minutes in the morning.

5- Home office is nice, but not for every day. We learned at home how to work in a focussed
way.

Do you like teaching online?

2- | prefer face-to-face teaching, because it is easier to capture the mood — | can see the
motivation, etc. With online teaching, this is more limited. Online tools are also nice. One
also can use a mixture of both — e.g. online teaching may be appropriate before Christmas or

before the exams.

5- Project meetings, feedback rounds, yes, online is all right for that. Also for international
meetings, that's better than traveling. But for regular teaching | prefer face-to-face teaching.

Why? Why not?
2- With face-to-face teaching, it is easier to capture the mood than with online teaching.

5- With large groups, online teaching is simply more difficult. But from time to time it is
useful.

In your opinion, what are the advantages of online teaching?
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2- The advantages of online teaching are that you don't have to go to the university; the
reconcilability with other appointments is better. It is important that the students don't have
to commute for an hour.

5- Advantage: you can now save and share documents and projects with MS Teams, which
are accessible to all. We also use this with face-to-face teaching now, and it saves a lot of
emails. Project meetings do not last as long and are better organized in an online format.

In your opinion, what are the disadvantages of online teaching?

(please see in the statements before about exhaustion, involvement, tiredness, personal
exchange ...)

Did you use other materials?

Short videos, excursions, activation exercises with post-it notes; activating the students from
time to time — it doesn't always have to be in a digital form, e.g. with the tool Mentimeter,
etc.

Other comments?

2- Addition: one needs to lose one's reluctance towards online teaching, lose one's anxiety.
One should facilitate using the digital part of teaching for the students, but only with their
participation. Give them small task packages. Try to make university teaching something
"tangible". An exchange between colleagues is very important or one will not make progress.

5- Addition: Perhaps the lecturers should look more at online tools for lectures. You need to
be much better prepared, with regard to both technology and contents. One also should ask
the students how they feel. We are a small institute at the technical college (30 colleagues,
250 students) so usually the contact is very good.

Students participating

1 —student in psychology in her master’s programme, proficient in sign language.

3 —student in informatics in his master’s programme, also with a high affinity for technical
solutions.

4 — student in adult education and vocational training in her master’s programme
Questions

Do you have any need for accessibility?
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1- No, | myself did not need any accommodation up till now. Neither for blindness nor for
deafness.

3- I did not need any accommodation during lectures, because | can understand "normal”
spoken language. When lectures are recorded, there is the advantage of being able to watch
it again. The bigger tools already come with automated captions, but | cannot really judge
how good they are.

4- No.

Did you have online classes before COVID-19?
If so, did your online classes change because of COVID-19?

1- No, this started with COVID; | did not have a single online seminar before COVID.

3- Yes a bit — like Moocs, learning videos on YouTube, but | did not attend anything online at
the university before COVID.

4- No, not a single online lecture. There were only in-site courses. However, some lectures
were recorded.

If not, did you have any problems with switching to online classes?

1- Allin all, | felt better than in-site courses, because | noticed that | have more peace and
qguiet at home and everything is a bit more relaxed. | don't need to commute to the
university, which saves a lot of time, you can eat at home whenever you are hungry, you can
go and get something to eat/drink without missing out on something. In lectures with
compulsory attendance this doesn't disturb anyone as you don't have the camera or the
microphone on all the time. That means that you can eat in peace while you are following
the presentations. However, | am not sure if | would have mastered all of the lectures online,
because there are some practical training courses or lectures where you need to ask
something from time to time, e.g. statistics. So | for one appreciated that this lecture was a
presence course. However, | could deal with most seminars and lectures online very well.

3- No, not at all. Along with my study of informatics comes a technical affinity.

4- | did not have too many lectures left. So it wasn't such a tight programme. | had already
completed the master's degree study during COVID. The lecturers did their best, so the
switch wasn't hard. Probably the smaller groups helped with that.

Did you acknowledge any difference of focus and concentration with online classes?
Are you less or more focused online?

1- That is hard to say, because when | had lectures at the university, they often lasted the
whole day; maybe the first lecture started at 8 or 9 AM and the last one at 9 PM, with only
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short breaks and going to the next lecture hall. In that case you are really tired in the
evening, and | have also experienced momentary nodding off. That was different with online
teaching... But | have to admit that sometimes | attended two seminars at the same time,
when there were overlaps — something that doesn't work with presence courses. That is
another advantage of online teaching. And otherwise, well, | have to admit that when a
seminar wasn't so exciting, | stood up to stay awake or went to get something to eat.
However, | could not say that this affected my concentration, because as soon as | notice
that my concentration is gone and | briefly do something else and then the concentration is
back. So | had more possibilities of dealing with that when everything was too much.My
concentration is affected (I am less distracted when there is no bed or TV set nearby). | often
had the lecture on a second monitor; on the main monitor | had what | was really
concentrating on.

3- Yes. | am less focused when | am at home; although in a presence course with more than
10 people you can hide very well and do something else, but it is easier online. Chatting
replaced the chitchat in the lecture hall. After some time, you mentally "switch off" because
of wrong or no didactics, e.g. the classical teacher-centered teaching mode. If you already
know the topic, you will start to think about doing something else at the same time.

4- Yes, there is a difference. At the university, you are in "university mode". There is an
exchange with the colleagues, and you know that now it's university time. At home, you are
automatically more distracted.

Why do you think you’re less focused during online classes?

1- Change your position, move brings an improvement.

3- Mentally "switching off" because of a lack of online didactics or bad online teaching.

4- At home it is much more difficult to stay focused.

Are you feeling more tired during online classes? or less?

1- These are different requirements. In-site courses, it can be hard when there are too many
people at once. This can be hard on some days when you are not feeling too good or can't
deal with these masses at the moment. Then it is more tiring, and online classes can tire you
out when you have been staring at a monitor for hours and your eyes are already burning.

So, | would say that you can compare the two teaching modes, but it all depends on how you
are feeling on a given day.

3- If you have online lectures all day long, it's very tiring. You mentally "switch off", you don't
want to do it anymore, and you start doing something else at the same time, because you
know that everything will be recorded and nobody is checking whether you are listening or
not.
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4- | am not sure whether | can give a 100 % correct answer here, because it's been a long
time since | was in a lecture hall. But | think that online, you get tired more quickly.

Why do you think so?

1- Change your position, move brings an improvement.

3- Students' requirements weren't really considered during online teaching.
4- The main thing is that the eyes tire much faster.

Did you need any pauses during class?
1- Yes.

3- Yes. The students spend hours in front of their monitors — BREAKS!

4- Yes, we had breaks from time to time. The lecturers also asked whether we needed
breaks and when.

What would you do during a pause?
1- Fetch something to eat or to drink, move a bit.

4- Sometimes for work, e.g. answering emails. Phoning colleagues, because we missed the
exchange. Else | went outside for some fresh air or fetched something to drink.

How long would you like the pause to be?

1- In our seminars, often student presentations directly follow each other; therefore 5
minutes are often not enough. You may make it to the bathroom, but you can't really go get
a coffee. So it should be ten minutes between the presentations. And if the lecture lasts the
whole day, one needs a reasonable time for lunch, half an hour or three-quarters of an hour.

3- At least 10 minutes per hour. Time to rest for your eyes and get some fresh air, possibly
every 45 minutes. One shouldn't talk for two whole hours — nobody will listen anymore or
retain anything. Reading from slides like in a classical lecture situation doesn't work at all —
use interactions! Maybe blocks of 15 minutes.

4- |t depends on how your day is structured. Once a day for two hours is completely
different from all day long. You can divide lectures into 10-15 minute videos instead of a
presentation in one piece and do online meetings for questions. Because with online
teaching, | will watch the recordings for half an hour, then | fetch a cup of tea, then | watch
for another half hour. Then | go outside for some time — so | can do this exactly the way |
need it. I'm not forced to stay in front of the monitor for two hours so that | will only forget
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half of what | learned. | would appreciate "snack"-sized lectures. An online lecture that lasts
for half an hour or three quarters of an hour, and then a break of 15 minutes.
If the seminar lasted the whole day, we had a one-hour lunch break.

Do you think online classes have an impact on your learning?

1- Well, yes. We had some presence courses where taking notes was essential, you really
had to take notes to have a supplement to the slides. | didn't attend the same courses in
presence and online; the online lectures were closer to the end of my studies, where | didn't
have to take so many notes. But, yes, my learning behavior was quite different, because
during a presence course | cannot multitask. Online | am much more anonymous and when |
know that this topic is easy but | have a difficult exam in the next few weeks, then | will study
for that exam instead.

3- Well, | did start to do a bit of multi-tasking, but only in lectures where | had the
impression that this was possible because | already knew some of the contents or there
were some repetitions or something that was very easy for me. Things that you would not
do in a presence course. | found the recordings most useful because | can watch anything
that | did not understand again. Normally | learn from the PPT-slides. If I still have questions,
| can ask the professor. The recordings made me more independent, and | also could stay
away from a lecture. | look at the materials during the summer and then | take the exams in
September, that is easier.

4- No, | don't think that my learning behavior changed. However, this is hard to judge. | took
all my exams before COVID. During the lockdown | only did seminar courses.

Did you have any social contact with the other learners/students?

1- Yes, mostly via chat. The online phase occurred during the pandemic, so it was in my best
interest not to meet too many people. Therefore, most contacts were via chat in
BigBlueButton or WhatsApp, if you had the numbers and you attended the same lectures,
for exchanging views.

3- Yes

4-Yes

What type of contact?

1- Online via WhatsApp and Big Blue Button

3- Online

4- At the beginning of the pandemic, you really did not meet anybody else. After the first
spring, we tended to meet outside. But the personal contacts were reduced.
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Concerning classes?

1- Usually yes, less chit chat, but | couldn't really say that we talked only about the university
on WhatsApp. Some private things were always included, but significantly less. You won't go
to a coffee shop with somebody, that almost didn't happen during the pandemic.

3- During the in-site course, you will chat with each other; online you don't get any
information about the others. You can have the participants present themselves at the
beginning, that is quite nice. In online lectures, there is no chance. But, yes, the topics dealt
with the lectures and less with private life. Only in connection with professional topics.

4- Not just dealing with the university, but also private things.
Did you help each other?

1- Yes, yes, of course. We had exchanged materials via WhatsApp and email before, because
it is much easier than printing the whole document and giving it to somebody. That was
before the pandemic, usually via e-mail or WhatsApp. | didn't really need to learn together
with others because | didn't have any big exams left, and in seminars, the grades are more
about the presentations you give. And if you do give a group presentation, the exchange will
mainly be via WhatsApp.

3- Yes, remote as well.
4- | am more the type to learn by myself. But you do exchange views about the contents.
What type of contact would you like to have?

1- What | have described before was okay. | think it might have been harder for people who
are just beginning their studies, because you don't have that much experience with lectures
and you are uncertain and might want to discuss it together, but once you have almost
finished your studies, it's more like what are you going to present and what am | going to
present? You know what you are doing and | know what | am doing. That makes everything
easier. But | imagine that it might have been hard for a complete beginner.

Some things work better on campus. Social exchange would be better. Also getting to know
other people. Online, you're lost.

3- Online, there's little informal contact or discussion during or after an online lecture.
4- It's not so easy. Measures for exchange were implemented online, e.g. Gathertown, but
nobody used it. The students were fed up with sitting in front of a monitor, so an online

exchange format was simply too much. It would be better to meet outside in person.

Did you have contact with your teachers apart from online classes?
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1- For most of the lectures and seminars | didn't need much contact. But if there had been a
need for it, there were virtual office hours and contact via email. Sending an email with
guestions had also been possible during face-to-face teaching, but now the face-to-face
office hours moved to BigBlueButton. The consultations for my master thesis are still done
online. For me, this has the advantage that if | am not in Klagenfurt, but somewhere else,
then | can still consult with the lecturers.

3- Yes, via e-mail.

4- | rarely needed something, but if | did, | wrote an email.

Would you like to have more contact with them?

1- For myself, the contact was sufficient. The office hours in BigBlueButton work as well as
the face-to-face ones. Maybe — if you are not used to working online — the attention span
differs from face-to-face, but | cannot really judge this as both are okay for me. Maybe it is

more difficult for some lecturers who were not used to working online.

4- | rarely needed something, but if | did, | wrote an email.

Where are you studying during/following online classes?
1- Always from home.

3- While traveling, e.g. in Salzburg, or while | had appointments somewhere else, then |
could follow the online courses from my hotel room

4- From home, from an open living room space.
Do you like it?

1- A clear yes.

3- Yes.

4- | wasn't quite happy with it.

Did you speak up during online classes? Or ask questions?
If not, why?

1- I myself didn't have a problem. | don't really know whether | asked more or fewer
guestions than during face-to-face teaching. Via chat or shared notes, you have the
possibility to ask something quickly — that's missing in face-to-face teaching. Else online
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worked as well. If any requests were overlooked, then you switched on your microphone
and interrupted the lecturer, and then — if it was okay for the lecturer — you could ask your
question directly.

3- Some were afraid of speaking up because their name was visible; even more so, if the
lecture was being recorded. It was much easier anonymously. However, | spoke up even
more than usual, because it is awkward for the lecturers if nobody dares to say something.

4- Some dare not speak if their name is visible. At the beginning, it was difficult and | held
back, but this got better eventually. It was easier with small groups. If there are many
people, | tend to hold back, and online even more so. It helped that | am a tutor myself, so |
was a bit less shy.

Do you think online classes adapted more to your timetable? (in terms of travel time
to university for example, or if they have student jobs...)

1- Yes!

3- Yes, | commute to university 40 minutes by car, that is something you notice. | have to use
my car because public transportation is not optimal. For me, this is wasted time, because |
cannot do much simultaneously. Online, | can sleep longer, because | get up and go to my
laptop. Online is more relaxed.

4- Yes, that is an advantage. But | don't live far from the university. | don't mind it. On the
way back, | can mentally switch off... But generally, one saves time and money for
commuting.

Do you have any suggestions to improve online classes?

1- Generally — and this is not just for online teaching — | don't like it when seminars consist
mainly of presentations by students. Both online and face-to-face, | have the impression that
| don't learn so much. What | notice about online teaching is that the students sometimes
become less restrained with respect to comments. There's that shared notes function in
BigBlueButton, and sometimes people can get mean and criticize others in a way that is
neither constructive nor appropriate. That is something that needs to be prevented. But the
lecturers are quite good at that. The technology may break down from time to time, but else
they did quite a good job. The way they did it was quite good.

Some lecturers just did online what they would have done face-to-face, but this didn't have
any didactic value also not when they were still teaching face-to-face. The university should
offer more possibilities for networking. About didactics... Many lecturers don't know what to
do. It would help to attend further training. "Snack-sized" videos work very well, we already
know that much. That ought to be done. It's a lot of work, but if you prepare it once, you can
use it for years. You should work with multimedia, not just talk for hours on end.

Some lecturers did not allow recordings. So students record everything surreptitiously... The
lecturers should not work against the students.
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3- Simply be more interactive, have more of an exchange. Use elements that further
interactions.

4- | like it better if there is more interaction and exchange, if you can speak up anytime, if
the contents are visualized and things like that.

To you, what are the advantages and disadvantages of online teaching?

1- Your private and professional life get mixed up through the home office, you need to be
good at this or to reorganize things. Because you tend to do more once you realize that you
save the time for commuting to the university, you save the money for lunch at the
university, so you start thinking: "l can be more efficient at home", and you might take on
more than is reasonable. | have noticed that. And you start thinking: "Oh, great. It's online! If
there is an overlap between two seminars, it doesn't matter, | can still do that!"

Advantages: One saves time and money. New students who would need to move here for
their studies, wouldn't have to do that if you can do 100 % online; or they could just live here
part-time in a shared flat, if there is a mix with face-to-face teaching.

Disadvantages: With online teaching, you don't get to know any new people, because you
tend to have contact only with people you already know, the ones you have met before, you
have talked to before, and you write less with unknown students. Personal contacts arise
more from face-to-face teaching.

As for learning, both are all right. Online has the advantage of multi-tasking, and
subjectively, you move on faster.

I'd like to add: The only comment | would really like to make is that | really hope that online
teaching is here to stay, parallel to face-to-face teaching, because it is an asset, also for
people who are ill outside of the pandemic. With seminars, there is a compulsory
attendance, but, for example, if | catch the stomach flu, | would be fit enough to follow a
seminar, but | need to go to the bathroom every 5-10 minutes. This would be impossible in a
seminar room, but it might work at home — without missing out on something or people
noticing. Online is also an advantage if you have to go to a foreign country or to see your
family at short notice (the same holds for the lecturers). Also, online teaching saves a lot of
money.

3- Advantages: Online teaching is more flexible and you don't have any problems if you
cannot attend a lecture in person. Recordings help, and you can stream lectures (although
this would also be possible with face-to-face teaching, | mean recording as well).

Disadvantages: Less social contact, the students are not really integrated into a group. You

don't do exercise sheets together so much, and it's no fun doing them by yourself.
It would be important to have a healthy mix of face-to-face teaching and online teaching.
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4- Advantages : You can do more because of the recordings, i.e. you can watch the
recordings a few weeks before an exam and you don't have to sit in a lecture hall at 8 AM
(this is an advantage for people who commute from farther away).

There have been attempts to stream lectures — this saves time and money.

One doesn't have to be in a certain place; flexibility

Disadvantages: You lose the personal contact, not like in a face-to-face lecture, where you
start a discussion; once the camera is switched off, you hide yourself, you don't say a word
and maybe you don't even listen; having online teaching all day long is very tiring, you
mentally "switch off", don't want anymore, you start doing something else at the same time,
knowing that everything will be recorded and nobody will check whether you are listening at
the moment or not

| didn't mind so much because | have been at the university for some time, but complete
beginners miss out on the informal exchange (you don't write in the chat whether somebody
would like to meet to have something to eat or drink, or to learn together). You have little
contact with other students. This is especially difficult for introverted people and people
with disabilities.

iii.  Answers to the questions from Belgium

Participants

6 lecturers

Questions

Did your method of online teaching change ?

1- Didn’t change- was well prepared and ready. Psychology of the students changed due to
the settings- often in the same room as other family members changed.

Have Lecturer content with additional materials such as videos etc

Chat tool- able to access her at specific times

Assignments

Use wiki to enhance collaboration with other learners and other colleagues

2- Teaching in a regular way and not as many sessions online? In 2022 and 2021 all online.
Theoretical lecture not enough.

Changed the way she allowed the students to have online classes- before no rules on image
and audio. In second year it is obligatory to have audio and images.

3- The main change was to make sure that lectures were more practical and there were
more breaks and shorter if possible. — this was because all courses were online- changed the
demands of the course. It was more flexible. Eg if the lesson was later in the day lower
expectations as less focused.
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You never had online teaching before, so what challenges did you have?

4- Getting used to the Moodle system (hadn’t been used previously by her) setting up online
tests and assessments/ Zoom was also used. Zoom Easy to get

5- How to interact with the students. Online Students were not so focused. Challenge in
maintaining focus. Adapting some practical classes- very difficult to move online- preparing
group work. Simulating patients. Had to consider use of videos etc

6- Keep students engaged. Especially if you have not already been able to create a bond with
the students offline- no time to build a relationship with. Lack of human contact

Did you use some applications, such as ppwt, videos or else for your online classes?

1- Bookshelf, Moodle, wiki, Learning Ally, google slides, speech notes W3C Web Accessibility
Initiative

Quizlet, Natural reader

Windows magnifier

Color contrast analyser tool

Learned about project tools via European projects she was involved in

Before just using the tools of Moodle

Training on tools lacking

2- Always PPT and videos as lectures about integration with families and babies and need to
show students how the sessions are.

3- Used Team zoom, did own research and used Kahoot

4- PPT standard, uploaded on moodle.

5- Had PPTs- Used some videos- caused ethical questions as they were homemade videos-
had to explain that to students that it was not possible to record Presentations and take
photos.

6- Blackboard, Moodle, Zoom, Panopto (pre-recorded videos),PPT

Do you think some of them helped the students be more focused?

1- Yes used looks of different apps to help them engage in different formats and tools- the
students liked this.

Encouraged group learning also

2-Yes

3- Yes- helped to create practical activities
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5-yes

6- Unsure. Work in the Disability Support Unit- in the move back to in person classes lots of
students with ADHD asked to stay online as the lack of distractions meant they could focus
more. Others felt differently.

Did you feel like your students were focused ?

2- Difficult to reach all of them all the time. But classes are 20-30 students and 15 with them
are focused. The other used questions etc to bring them in- but this is the same in the class.

Did they interact during classes ?

4- Students struggled to focus- they had a learning journal- meeting some students to
support them. Impact

Students asked to keep their camera on- but didn’t- so not sure if they were there.
Don’t know what what happened at home

5- Used separate groups- visited each group- to help more focussed discussion and maintain
a group dynamic
Use of the chat function

6- Depended- Masters and undergraduates already teach a lot of interaction but with new
students.

Used Pre-recorded videos and sent them a few questions- they had to reply and answer the
guestions to be marked present for the lesson.

Asking questions?

4-Yes

Answering questions ?

4- Yes- using breakout rooms etc a lot. Encouraged discussion. Tried to use more
participated pedagogy. Found that the higher the participation the better the focus

React to what you said ?

1- During covid due to the family situations often people had their families in the same
room- so had difficulties in having them open their microphones

Didn’t ask them to use their cameras for GDPR rules

Before COVID online lessons had a good level of interactions.

Lots of typing in the chat box
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3- Now much bigger classes

Did you feel tired after online classes ?

1-Yes- it is a lot more tiring

2- The first year was very tiring. Is now easier

3- Yes- it is tiring but there are also onsite classes- there is a balance.

4- Yes- took a lot more energy- harder to read the energy of the students. Moe difficult

5- Yes- much more tiring than face to face- using all your senses- especially visuals. Can feel
eyes were drier and more tired

6- Physically feels worse due to back issues- sitting down all day wasn’t good. But not tired-
no commute so balances out

Would you like it to be shorter ?
1- Yes! Instead of three hours an hour and half and 2 sessions

4- This was implemented (University of Malta 1 hour to 45 mins). Still need to cover the
same amount of material- explanations take longer

Would you like more pauses ? Or longer pauses ?
1- Breaks less ideal as you lose people- they disconnect

2- Now takes more breaks- teaches for 2 hours with a break between the first and last hour.
This was more functional.

5- Did naturally adapt to create more breaks- punctually was better online.

6- Either shorter sessions or longer breaks. Sometimes lecture notes for students to read and
then having a longer discussion session.

Did you have contacts with your students apart from online classes ?

1- Had a chat with students and forum and could reach her at specific times of the day

2- Had email as well

3- Did a lot of emailing with students between the lessons. Some classes even in pandemic
were given on site.
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5- Yes- used emails- sometimes on the phone. Always tried to answer quickly. They
contacted her a lot more out of hours. More generally now at uni people (including staff)
tend to have more meetings after hours.

6- Yes- regularly contact dissertation students. Also had contact with other students who
contacted her.

Would you like to have more contacts ?

1- Happy with the level of contact- maybe not the same for other colleagues- has a good
system of communication

2-No

3- Happy with the level of contact.

4- No happy with the level- was easier to meet student

6- Missing the informal communication- chat before class or walking to the car park- which
couldn’t be replaced. Tried to enable the students to log in early to the zoom call to give

them the chance to get to know each other

Do you think online classes adapted more to your timetable ? (in terms of travel time
from one class to another, or to go to universities ...)

1- Yes- saves a lot of time. If the course is well developed you can still give them quality
learning

2- No- it isn’t good for work life balance
3- Yes- lives 1hour from uni so is more efficient

4- Removing travel time was a bit plus- but many students viewed it as a negative
experiences

5- People requesting more meetings outside of normal working hours. Good for some
meetings online. Face to face is better for learning.

6- Practically online teaching work wells. Good to have both.
Do you like teaching online ?

2-No

3- Yes- if hybrid
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4- Didn’t have a negative experience. Enjoy it. | wouldn't say she prefers it more or less.
Difference in young adults and adults- adults had families etc and liked the online learning

5- Prefer face to face teaching
6- No-

Why ?

1- Doesn’t have to sit in traffic to reach the university- lose less time- could be used for
meaningful tasks

2- Because the topics of work- speech and language- need a big practical element, | want to

be able to make eye contact etc and be able to read their faces.

4- Get offer some people who are further away from education chance to learn
Learning also has social benefits and students miss out.

5- Better way of learning, better connection with the students.

6- Likes to be in the classroom with students- better atmosphere and connection
iv. ~ Summary from France

Participants :

1 - Student in bachelor languages and marketing, at university

2 - Student in bachelor design and graphism, in a Belgium school

3 - Student in master in public and territory management

4 - Student in master ltalian language, art and culture

5 - Student in bachelor Geology

6 - Student in bachelor Geology

7- Lecturer in speech analysis

Summary of the interviews :

Difficulties to adapt :
- Finding the motivation ('going for it')
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- Finding a rhythm

- Getting into the atmosphere of the course

- Appreciated courses = + camera, + interaction, + resourcefulness of the professors,
we want to follow so we hang on; however, even for the appreciated courses, we can
force ourselves to remain concentrated...

- The attention very quickly leaves on other things (room not favorable to work; phone
vibrates; ...)

- Importance of breaks : 4h course (1,5h - break - 1h - break -10 min)

- Very difficult learning: lessons learned with the help of other documents

- Tinkering with audio recordings to be able to listen to everything because everything
goes very fast (without feedback, the teachers go faster than in class)

- Few contacts with teachers, but in small groups of students (the "Challenges") there
was a lot of mutual aid (vs. large group: almost no contact and % dropped out
halfway through the year) (the first ones had face-to-face classes because they were
few and privileged: considered very unfair by the two students)

- Peer network : organized 1 month after the beginning of the school year, therefore
useless

- Interactions: in chat: students answered meanly > desire to participate passes
immediately; teachers who lacked delicacy (sent to walk in front of everyone)

- If limitation on platforms, increase the gauge or retransmit on different platforms
(Discord, Skype ...): many courses limited to 100 entries

- Easier to interact remotely (not being able to see each other, anonymity = reassuring;
break times used to slip in questions... (‘taking stock')

- Interaction is also played out through non-verbal communication, which is not
accessible online: this information is to be caught up at all costs by more interactive
devices and games to get feedback from students

Lessons learned :
Organisation :

- Have specific spaces to move to

- Designate a sponsor before the start of the school year

- Make computers available (some students followed on their phones; 1 student
shared the computer with mom, college physics teacher + little sister)

- Allow teachers to be filmed in front of a blackboard (vs. powerpoint read by teacher
(same as face to face))

- Teachers who should have training on the tools available (quizzes, etc.)

- Digital workspace: course not filed required to attend but a handout or a detailed
table of contents at least would be valuable (see also below) ;

- Courses were improved : no blackboard = replaced by more resources (without
overwhelming students though)

Contacts :
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- Allow more follow-up, more contact (especially when exercises: not leave time then
corrected right away) (they only came to the university for exams: "it was horrible,
we all saw each other and we were all stressed") feedback without grading for all
that (see below quiz)

- Make students turn on the cameras more

- Have objectives and interaction during the course (quiz + results posted immediately;
o)

- Contact with professors to be improved (interactions, outside of class ...): favor small
groups and face-to-face classes where the presence of others is comforting

- Allow paid overtime for teachers to keep the link

- Inadream world (experienced in a conference), the teacher could have an assistant
who helps to co-manage the questions, the documents, ... (designate a student,
which will increase the attention ?)

- Invent an interaction button (an exclamation mark) that allows to slow down the
pace / ask questions, in addition to anonymous 'thumbs up' from the group to say
that everything is fine. Do this very regularly to maintain attention

- Questions about the course should be able to be asked on the spot (‘we'll ask the
course in 20 minutes' = a question-killer): a minimum of FAQ per chapter to be built
up afterwards (integrate into the course the questions asked before or make points
of emphasis)

Learning :

- Institute breaks where we can take stock (fun quiz; thumbs up anonymously, even in
lecture hall)

- Build quizzes, leave history, create a FAQ, ... (students could build them; to be
renewed every year?)

- Have a very detailed table of contents: see the progress of the course and be able to
come back to it

- Provide a handout/manual, or at least a very detailed table of contents with
definitions of concepts

- Multiply access to knowledge (those who learn by reading, by taking notes, by
needing revision exercises, by listening carefully, etc.)

- Submit the powerpoints before the course so that students can read them in advance
& annotate the documents during the course (highlighting and personalization
gestures) and/or lighten the ppt's so that they can be recopied for those who learn
by doing

- Make old exams available to all so they can train (exams to be made available and/or
make a list of "gems" + explanations (without mocking))

- Explanation of course expectations and exam question wording (for the exam; for
course comprehension; ...) (cf. approaches built for Asperger's students)

(Dis-)Advantages of distance learning courses :

- Taking lectures is easier online.
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- Tutorials and workshops should be avoided as much as possible online, or the
parameters should be reviewed.

- Saves 3 hours of bus time/course, but this time was preparatory and in the form of a
useful break, nonetheless

- Helped develop computer skills in addition to PICS (installing applications, screen
sharing, ...)

- Anonymity can be reassuring, especially for groups that don't know each other yet

In summary: horrible and difficult experience; on the way back, the courses are better
constructed and we are delighted to see everyone again.
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Annexe 2: Sur le projet InclUDE et ses partenaires

Le projet InclUDE vise a promouvoir la réalisation d'opportunités d'enseignement supérieur
accessibles et inclusives pour les étudiants ayant des besoins éducatifs spéciaux. Pour
atteindre cet objectif le projet a trois objectifs principaux :

- Fournir un moyen facile de rechercher et d'accéder a des outils gratuits et ouverts
pour l'accessibilité en ligne.

- Créer une ressource pratique, étape par étape, qui guide les enseignants dans la mise
en place des sessions d'enseignement en ligne accessibles a un large éventail
d'étudiants.

- Créer un guide de considérations qui peut aider les enseignants a rendre leur
enseignement et pratique plus inclusives.

Partenaires du projet:
v UNIVERSITY OF
WOLVERHAMPTON

L'Université de Wolverhampton est un grand Etablissement d'enseignement supérieur dans
le Royaume-Uni. L'université vise a étre une université des opportunités - réputée pour
créativité et innovation — qui développe les étudiants et personnel avec I'esprit d'entreprise,
éminemment employables et bien connectés au sein d’un environnement de recherche
professionnellement informé. La mission est d'étre une université axée sur I'employeur, en
lien avec les communautés locaux, nationaux et mondiaux offrant des opportunités et
académiques excellence.

UNIVERSITAT
KLAGENFURT

L'Universitat Klagenfurt (AAU) est une université jeune et innovante, située a l'intersection
de trois cultures diverses. Depuis sa création en 1970, I'AAU s'est solidement établie en tant
que principale institution d'enseignement universitaire dans la province autrichienne de
Carinthie, et sert de centre important pour l'acquisition, I'échange et le transfert de
connaissances sur toute la région Alpes-Adriatique.
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L'UR2 est la premiere université de Sciences Humaines et Sociales du Grand Quest ,avec plus
de 23 000 étudiants — dont 4 500 étudiants en Master. Plus de 12% du corps étudiant sont
des étudiants internationaux, dont un tiers vient de |'extérieur de I'Europe.
L'internationalisation est un maitre mot a I'UR2, qui participe a plusieurs programmes de
mobilité d'enseignement supérieur dans de nombreux projets européens de formation et de
recherche.

European Association of Service providers
for Persons with Disabilities

L'Association européenne des prestataires de services pour les personnes handicapées,
EASPD, est une ONG a but non-lucratif dans le secteur du handicap, qui promeut les points
de vue de plus de 20 000 services sociaux et de leurs associations faitieres. Ils promeuvent
I'égalité des chances pour les personnes handicapées grace a des systemes de services
efficaces et de haute qualité.

Project No : 2020-1-UK01-KA226-HE-094428

RN Cofinancé par le
VI programme Erasmus+
s de I'Union européenne Page | 71



https://www.univ-rennes2.fr/
https://www.easpd.eu/

	InclUDE Inclusion Guidelines FR
	Inclusive Consideration Guidelines_French Full
	A propos du projet InclUDE
	A propos du guide
	Quel est le but de ce guide ?
	Qui sont les protagonistes de ces études à l'origine du guide ?

	Inclusion et accessibilité dans l’enseignement supérieur
	Définitions des termes
	Rôle des instructeurs de l’enseignement supérieur selon la Convention relative aux droits des personnes handicapées (CNDPH)
	Le passage à l’éducation digitale
	Soutien pendant la transition
	Les points positifs et négatifs des cours en ligne
	Les cours selon le modèle hybride
	Les cours en ligne pour tous ?


	Solutions pouvant être présentées pour des cours inclusifs et accessibles pour tous
	Prendre en considération les besoins des élèves
	Revoir l’organisation et la durée des cours en ligne
	L'interaction et les outils interactifs des cours en ligne
	Enseigner et apprendre les cours
	Les recommandations pour les travaux dirigés
	Les examens en ligne
	Recommandations  à destination des enseignants


	En apprendre davantage
	Liens en anglais :
	Liens en allemand :
	Liens en français :

	Annexe 1: Résultats de l'enquête en ligne
	1. Questions and commented results of the surveys on Didactical Aspects of Inclusive Digital Education
	a. Results of the lecturers survey
	b. Results of the students survey

	2. Focus group discussion & 1-on-1 interviews
	a. Guidelines questions for interviews & discussion : didactical guidelines
	i. Choice of Interviewees
	ii. Examples of questions for different target groups

	b. Answers and summaries of the interviews & discussions : didactical guidelines


	Annexe 2: Sur le projet InclUDE et ses partenaires


